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Summary

At the end of the nineteenth century independent education was largely classical,
knowledge of arcane tongues a shibboleth for privileged classes. During the twentieth
century demarcation of the class structure became less pronounced and education
compulsory for children across the social spectrum. One aspect that distinguished
| independent schools from state schooling was the classical nature of their curriculum; in
1900 Greek and Latin was taught to almost all boys in these schools.

In the nineteenth century upper and middle class girls were groomed for the
marriage market. Education was considered an unhealthy and unladylike pursuit which
did not befit their status. Social attitudes changed and education became more acceptable
to parents and available to all. Due to a lack of tradition teachers in girls’ schools were
willing to try new methods and often offered a fresh approach. Difficulties such as a
shorter working day, a broad curriculum and late start made it hard to achieve the same
standard as boys in classics.

By 1920 supporters of sciences and modern languages had claimed a greater share
of the timetable. Those who could not cope with classics were channelled into the modern
side streams, an option initially seen as second class. Gradually as career opportunities
opened up these alternatives to classics gained in respectability and the vocational value of
classics was questioned. Emphasis in their teaching moved from composition and
grammar to the literature and its context. Despite attempts to modernise the teaching of
classics, change was slow. Whilst private schools were independent of state control, the
focus of examinations caused a uniformity of purpose and stifled opportunities for
innovation. As the academic route became an acceptable one for girls so their experience
drew closer to that of boys.

In 1919/20 Oxford and Cambridge withdrew Greek as an entry requirement and it
became a specialist subject. Regulations of the new 'O' and 'A' levels in 1951 resulted in
Latin losing its status as an entrance qualification. The 1960 decision by Oxford and
Cambridge to drop it as a requirement for all removed the only justification for learning
Latin for many, although it still retained a more secure place in independent schools than
in state schools.

The character of the independent schooling system, with the reactionary
preparatory schools at the bottom of the chain, did not foster change. Each element of
the system focused on entry to the next, classics playing a crucial role in the transition,
although other subjects took an increasing proportion of the curriculum. For girls classics
was not an integral part of the system, but one that gained a place as academic results
became crucial to careers.
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Introduction

The word classicist suggests a certain status today as it did 100 years ago and yet that
status is a very different one and in many ways elicits a different response. In the late
twentieth century it is unusual for students to choose to specialise in classics and when
they do there can be a reaction of surprise followed by the question 'but what are you
going to do with it?" As the twentieth century dawned, however, sons of the privileged
classes were expected to receive a predominantly classical education at a private school.
It was those who did not follow the classical route who were met with a surprised,
perhaps pitying reaction. Those diversifying into other areas of the curriculum were the
exception to the rule and had to be content with reaching for less glittering prizes. In just
over half a century the curriculum had not only become wider, but there was a certain
respectability and even compulsion attached to subjects, particularly science and modern
languages, which had once been the second class option. As a result the position and
status of classics changed. By 1960 Greek was a specialist subject and Latinists were
becoming increasingly rare. Towards the end of the last century academic training was
not usually considered appropniate for girls from upper class families, but as the role and
status of women altered this attitude changed gradually and girls began to enter the
academic field. They encountered classics, but given the less intense character of their
teaching day they struggled to achieve similar standards to those achieved by the boys. In
the course of sixty years education for girls developed and matured, all the time drawing
closer and growing in parity with the experience of boys.

The classical tradition is an important element in the history of education. It
shaped the minds of many of the great, the wise and influential of the twentieth century.
My own experience of a preparatory school, working as a class teacher, began to intrigue
me as to the nature and history of classics in independent education. In the seventies I had
studied Latin, using the Cambridge Latin Course, at a grammar/comprehensive school,
where we classicists were very much in the minority. Yet here in the nineties was a school
teaching younger pupils, boys, Latin for four years before they went on to public school:
it was part of the status quo. This survival of Latin interested me and prompted questions
which eventually led to this study. The character of classical education, particularly
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during the late nineteenth century, has been explored by C.A. Stray’, Martin Forrest has
researched the fortunes of classics since the Cambridge School Classics Project of the
1970’s? and there have been studies of state school classics®. Apart from scattered
original material, however, there is no analysis of classical education as found in
independent schools, a void which this study aims to fill, comparing the experience of
boys with that of girls.

Independent schools by their very nature were not necessarily affected by the
changing educational climate of the day, they were independent of the state and in many
ways independent of each other. Yet they were answerable to their customers, the
parents who exerted an increasing influence on boys' schools throughout the period and
were interested in the character of education for their daughter from the start.
Independent schools were, in addition, inexorably connected to each other by the strong
links of entrance examinations, preparatory schools linked to public schools by the
Common Entrance examination and public schools linked to universities by entrance
requirements, in both of which Latin featured as a key qualification. The independent
schooling system was one of separate units, connected and yet autonomous, which meant
that change was slow and stilted. At one end of the system were the preparatory schools,
institutions which differed according to which public schools they aspired to supply with
pupils, thus creating a sort of informal league table. Those who achieved greatest success
in gaining scholarships to the more prestigious public schools strove to keep their position
at the top of the table. For all preparatory schools there was the realisation that they were
at the bottom of the pile, doing a job that the more serious academics eschewed. As will
be seen in chapter 2 with regard to the teaching of Greek, the public schools readily
criticised the quality of preparatory school teaching and yet were reluctant to take on such
elementary teaching. Preparatory school masters were either those who used the post as a
stepping stone position after university, having little sense of vocation or experience, or
those teachers who lacked ambition and became stuck in a rut. There was little in the way

1 Dr. Stray has also completed studies of more recent developments in classics and education,
including his M.Sc investigating the position of classical teachers in South Wales in the 1970’s
Classics in Crisis . The changing forms and current decline of classics as exemplary curricular
knowledge, with special reference to the experience of classics teachers in South Wales and
Classics Transformed 1998, which covers the period 1830 to 1960.

2 M. Forrest Modernising The Classics 1996.

3 F.S. Fothergill Latin in the Secondary School 1934 and P.E. Winter Investigation into
Attitudes towards Latin of Girls at State Grammar Schools, at the end of two years study of
Latin MA Institute of Education in London 1950/1.
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of exchanging ideas with neighbouring, rival schools. The focus was on the next link in
the system, the public school. A lack of response to change was often due to their
perceiving that for their pupils to achieve places in the highest sets at public school a
continuation of the status quo was necessary. Headmasters of public schools tended to
vote for change at their annual conferences and yet were slow to put this into practice in
their own establishments, or adopted ideas in part. Given their lengthy discussions and
patchy response to their own resolutions it is not surprising that the preparatory schools
were slow or reluctant to respond to change. Public schools were large, respected
establishments that tried to exert influence over both preparatory schools and universities.

Although as the twentieth century progressed and the class structure became
increasingly blurred it continued to exist and support the independence of the public
school system. Those who patronised independent schooling did so because they believed
it offered an education superior to that of the state system, because they wanted their
children to be educated as they themselves had been and because it conferred a label that
would smooth the way in later life. An important characteristic of this education was the
classical content of the curriculum. During the twentieth century the numbers attending
public schools who could no longer rely on financial security from the family, but would
have to work, increased. Parents became more interested in the nature of the education
for which they were paying, an interest which was not always welcome as we shall see in
chapter 3. Attempts to broaden the curriculum by the inclusion of science and modern
languages threatened to squeeze classics out completely, but their position as a crucial
exam qualification ensured their survival. We will not only look at the changing essence
of public school education, but explore the extent to which classical education has been
appropriate, necessary and possible for girls during an era when gender roles were
changing and the face of femininity being reshaped.

Throughout this study we shall chart the decline and fall of classics in independent
education from the education act of 1902 until the safety net of Latin as a university
entrance requirement was removed by Oxford and Cambridge in 1960. We shall assess
whether the fall was as meteoric as some feared and to what extent its shock waves were
felt in the schools themselves. The extent to which the classical diet for girls differed and
the degree to which constant attempts to marginalise Latin and Greek affected their
curriculum will be explored.
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Linked Progression

Throughout the study there are changes which are shaped by various factors relating to
the passage of time. Influences and expectations on and for education were constantly
reshaping to a greater or lesser degree the nature of education and ultimately the nature of
classics in schools. The best way of visualising this progression is by comparing the
following diagrams.

Boys, 1902
Expectations Pressures
Career\ Society
universities / universities
A
public schools public schools
N
v
preparatory schools preparatory schools
N
v
Society home

Here we see that each component of the education system put pressure on the
next in the chain. This pressure was in the form of qualifications demanded to access the
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next level. Social expectations and public perception also put pressure on the system to
fulfil its role in society. Each element of the system also had expectations of the next in

the chain,

attaining access to the next stage. If we compare this network of links with that of 1960

we see that there has been little in the way of change;

wider career choice.

Boys, 1960

expectations of the character of education conferred and expectations of

the most obvious difference being

Expectations

\W1//

career

public schools / \
r »

universities
A OA

3

A

preparatory schools

Society

Pressures

Society

l

universities

v
public schools

7 v

preparatory schools

home
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A similar picture of girls' education shows a very different progression.

Girls, 1902

Expectations Pressures
career Society
A
l
. .l . .
marnage university marriage
A
!
;!
v
. . . l - . 3
feminine pursuits public feminine pursuits
school
} .
\\ v
tutor tutor
\
\
\ 2
Society home

Here both pressures and expectations are different from those experienced by the
boys. Marriage put pressure on the accomplishment of feminine pursuits suitable for
shaping a woman for her role in marriage. This training depended on a sound grounding
from a tutor or governess which the home was beholden to provide. There was pressure
from society to conform to this pattern. Thus the home and society expected each link of
the chain to prepare their daughters for the next.

The relatively recent rise of education for girls provided an alternative route:
public schools and university. The nature of schooling was influenced by expectations of
marriage, whilst its links with university and career were rather weak. By 1960 the
picture had changed considerably.
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Girls, 1960

Expectations

university
p

public school

|

preparatory school

T

Society

Pressures
WL
marriage Society
. - \ l
unmversity
v
\ 4
public school
\ 4 v
preparatory school
v J /
home

Public school is now no longer an alternative route, but part of the main chain.

Links with marriage remain, but are weak compared to those with careers and university.

The picture of expectations and pressures is far closer to that of boys' education.

Over sixty years the role of education changed, more radically for girls than for
boys. The nature of that education also changed and with it the place and character of
classics teaching. The following graphs® show at a glance the decline in the percentage
taking Latin and Greek to School Certificate/O' level over a period of fifty years.

4 The graphs can be seen in Appendix III, page 414 where more detail is recorded.
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Although the data includes state schools, it is indicative of general trends in the
independent system too.

Graph to show the percentage of candidates taking School Certificate Latin
1910 - 1960

1910 1915 1920 1925 1930 1935 1940 1945 1950 1955 1960

Graph to show the percentage of candidates taking School Certificate Greek
1910 - 1960

1910 1915 1920 1925 1930 1935 1940 1945 1950 1955 1960
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The decline in numbers taking Latin is slow, a gradual falling away showing in the
last twenty years, whereas the picture for Greek is far more sudden and dramatic.
Between 1915 and 1920 something obviously happened to cause a significant drop in
numbers: Cambridge, in 1919 and Oxford, in 1920 removed Greek as a requirement for
those studying non classical degrees. Their continued demand for a Latin qualification
supported the position of Latin throughout. As the number of candidates overall
increased, so the numbers taking classics increased. This led to a false sense of security
as when one looks at the percentage of those candidates taking classics, as in the above
graphs, the decline is obvious.

There was increasing pressure from those who called for diversification in the
curriculum, arguing that there was a need for skills in modern languages and sciences.
After the first World War the needs of society were perceived to change, technical and
scientific skills took on greater importance and there was an increasing rise in jobs
demanding such expertise, whereas, with the waning of the empire, there was a gradual
decrease in opportunities in administration posts: the value of Latin was called into
question. Many of the traditional clientele of public schools began to seek careers for the
first time as family estates were sold and inheritance tax began to cream off their nest
eggs. Seen at first as a second-class alternative to classics, vocational education became
an inherent part of the pressure/expectation chain.

As modern language teaching gained a place in the curriculum teachers were
encouraged by the Classical Association to make classics similarly appealing. The nature
of Latin taught did change, moving from a technical, analytical treatment of the subject,
that had concentrated on composition in the eighteenth century and then on grammar in
the early twentieth century, to one that considered the content and context of the
language. Treatment of Greek followed suit, although as we will see some found it
difficult, or refused, to follow such advice.
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Themes

The changing of the face of classics is found to be slow and almost imperceptible,

decisions were made and ignored, concerns aired, forgotten and aired again years later.

This is a history in which recurrent themes become familiar.

Although the state system was directly affected by government policy and so
responsive to change independent schools were a closed system in which each element
was dependent on the next, creating a rather curious uniformity within which separate
units could be independent and individual whilst supporting and perpetuating the
system. As we have seen preparatory schools, whilst providing a key link with public
schools, were at the tail end of the chain, the lowest position, attracting the more
staid and traditional teachers. These factors resulted in reactionary bodies which
focused their teaching on the Common Entrance examination and scholarships. The
doggedly independent preparatory schools were firmly linked to public schools which
in turn responded to the demands of universities. Inmitially girls' schools had weaker
academic links, so that the character of their academic teaching was less prescribed.
In the course of time stronger links with universities and careers meant that their
academic freedom was restricted.

Some accepted inevitable change and endeavoured to make it as palatable as possible,
while others denied the need to depart from time honoured traditions. The Classical
Association provided a forum for ideas for the way forward. Those at the chalk face
tended to be slow or reluctant to embrace change. The quality of staff affected the
quality of teaching and the extent to which they were responsive to new ideas and
willing to experiment. Preparatory school masters were paid less than their public
school counterparts and the job probably involved more in the way of extra duties. It
1s likely that neither the truly ambitious, nor the serious academic were attracted to
such posts, leaving them to the more complacent who were content to continue in a
familiar groove, giving boys a traditional grounding. Few masters at preparatory or
public schools would have had any form of training to teach, but relied on their own
competence in the subject and expense. There was a greater tendency for women
teachers to be trained, but in the early years many lacked sufficient competence to be
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sound teachers. Masters at public schools had often come into the profession straight
from university and so had a rather narrow field of experience. It will be seen that
initially it was often the women who were most responsive to change.

¢ The content of the syllabus was determined by examinations set in order to progress to
the next stage, Common Entrance for public school entry and School Certificate/'O'
level for university. Although not all pupils were bound for university these
examinations exerted pressure and created expectations for schools. They ultimately
determined what was taught and to a great degree how it was taught.

¢ The value of Latin was questioned by those who were champions of other subjects
wanting a greater share of the timetable, by parents who became increasingly
interested in career prospects and by those who queried its appropnateness for girls
and by educationalists trying to develop a rounded curriculum.

e There was pressure from other subjects in the curriculum, notably science and modern
languages for classics to yield a greater share of the timetable. Overcrowding of the
curriculum was a constant problem for boys and girls.

« Boys made an early start, often at about the age of 8, whereas girls rarely met Latin
until aged 12 at least. Recommendations were made more than once to delay the start,
but on the whole they were ignored.

¢ Constant pressure did lead to a gradual change in emphasis from a grammar based

curriculum to a literature oriented one.

e The opinion that classics was not suited to all was discussed, but there was a
reluctance to accept it due to the fear that this would erode the place of Latin further.

The issue of gender stereotyping is a theme that is prominent in Part One, but
fades gradually as equality between the sexes becomes more acceptable. Likewise the
theme of the role of the public school boy being shaped to run the empire changes as the
empire declined and heroic models seemed out of place amid modern technology.  Some
of the above themes recur, but it is obvious that progression has taken place, whereas
others recur without evidence of progression.
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The recurrence of these themes suggests that teachers did not or would not
respond to change. In some cases discussion took place at annual conferences of teachers
or head teachers' associations which were represented by a small percentage of the mass of
ordinary staff. Sometimes outside events, such as war, pushed classroom issues to the
background and they were forgotten until the next generation rediscovered them. The
most senior member of the department was probably the oldest and the most experienced.
It is possible that new members of staff found they had to accept the status quo within the
school, being given little space for real innovation. The schools themselves had the
independence to mould their own curriculum. There were several reasons for eschewing
change, some were financial, some were because change was not perceived to be in the
interest of the school, for instance it would not ensure scholarships to top public schools,
some were due to complacency and some due to ignorance. Thus, whilst the goal:
passing entrance examinations remain the same, the above themes reappear time and time
again,

Structure

To set the scene the first chapter charts the tradition of a predominantly classical education
in public schools towards the end of the last century. For boys classics was not just part
of an academic training, but more of a rite of passage that marked the ruling classes out
from the hoi polloi. Education was a man's world which would be threatened by the
intrusion of learned women. It was not considered necessary for girls from similar
backgrounds to receive an academic education, indeed there was something of a stigma
attached to the pioneers of female education, a taint of impropriety. The fairer sex were
expected to be refining skills that would enable them to attract a suitable husband and then
run an efficient household. However, the founding of North London Collegiate School in
1850 and Cheltenham Ladies' College in 1853 began the move away from home tuition
and governesses to schools and to an academic experience closer to that encountered by
boys. The curriculum of the first girls' schools was like a clean slate waiting to be filled.
We shall explore the role played by the classics in filling that void and the problems met by
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the pioneer school mistresses as compared with their experienced and perhaps complacent
male counterparts.

The main part of this study falls into two chronological sections; from 1902 to the
early 1930’s and from the early 1930’s to 1960. Whilst both sections are naturally
intertwined, a series of factors suggested this as a natural division. After the first world
war there was much questioning and examining of the status quo, committees on the
Position of Natural Science, 1918, and the Position of Modern Studies, 1919, published
their findings and the Prime Minister's committee report on the Position of Classics was
published in 1921. Sir Eric Campbell Geddes' work for the postwar coalition government
in cutting departmental expenditure dashed hopes of economic revival in the early
twenties. This and the following Depression led to a lull before new initiatives and
discussion were opened in the 1930's, during which decade the preparatory schools
started to debate and question the content of the curriculum. As the graphs on page 8
show the percentage of candidates taking Latin began to fall way in the late thirties and the
rumblings of change influenced renewed endeavours. The Classical Association published
a report on The Position Of Classics In Schools, 1937, and an important new text book
Latin For Today, 1934, was published. The recommendations of the Hadow Report,
1926, which advocated learning through doing and was intended to appeal to a wide
range of abilities, were beginning to be realised by state schools in the thirties and the
Spens Report of 1938 challenged the role of School Certificate and its influence over the
content of the syllabus. Distributing and organising the questionnaire data (see 'Sources'
below) also suggested this as a practical break point. Those who responded to the
questionnaires would have been in their eighties if they went to school in the twenties and
whilst I have been in touch with some of such an age most felt that their infirmities and
age prevented them from replying adequately. Thus it seemed appropriate to keep the
questionnaire matenal all in one section. The time span was too long to consider as one
period and the midway point made a convenient break for the above reasons. Time not
being static, one can not make a clean break so the change takes place at the most natural
time in each chapter. Each section is similarly organised containing chapters on the same
subjects: the preparatory school experience, the public school experience, classics for
girls and life at the chalk face; what actually went on in the classroom.
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Part One: 1902 - Early 1930's

The Preparatory School

If a boy had been taught by a governess or tutor at home the preparatory school was a
boy's first experience of formal education and even if he had been to a nursery or infant
school the move to a preparatory school at the age of seven or eight marked the true start
up the academic ladder. This chapter explores the role of classics within that education.

During the first decade of the century the role of Greek was frequently questioned.
Latin was expected to be studied by all, but Greek was fast becoming a touchstone of
excellence, beyond the grasp of many. There were complaints from the preparatory
schools that it took up too much time in an overcrowded timetable. Public schools,
however, were reluctant to relieve preparatory schools of the responsibility of covering
the ground work. By the end of the period Greek was confined to the scholarship exams
at the top of preparatory schools. There was much discussion as to the optimum time to
start Latin and where this fitted in with the timetable for starting modern languages.
Although the curriculum was tending to become broader, including some science and
practical subjects, it will be seen that these newcomers, together with English were
marginalised. Those who favoured the modern side were decidedly second class whilst
prowess in classics led towards the ultimate goal of a classical scholarship to one of the
more prestigious public schools.

Within the classroom methods to ensure pupils attained such goals, or at least
made a good showing at Common Entrance were employed. Thus the emphasis was on
grammar and rote learning. Moves were afoot to attempt a change of emphasis in
teaching and 1911 saw the first of a short series of summer schools held at Bangor to
promote the Direct Method; teaching Latin as a spoken tongue. The advent of the first
world war put a stop to such initiatives and weakened the calibre of the teaching
profession. Thus by 1920 previous ideas and initiatives had lost their impetus.

The preparatory schools' aim was to prepare boys for their public schools, to get
them through the hoop of Common Entrance. Their survival and status depended
ultimately on this condition, thus they kept, for the most part, to the well worn tracks of
the past.
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The Public School

Public schools were also working towards a goal and for them the ultimate goal was
university, for which classics were an important passport. Not all pupils were bound for
university, but the reputation of each school relied to a large degree on its examination
resuits. At the start of the century teachers of classics carried a higher status and received
a higher salary than those teaching other subjects, reinforcing the importance and status of
classics and it was in this direction that the most able pupils were steered. However,
champions of other subjects began to make claims for a share of the timetable, hoping to
wrest time from classics.

In 1916 committees investigated the position of modern studies and natural science
whilst a private one reported on the neglect of science, both subjects wanting a greater
share of the timetable. The war had resulted in a revaluation of education and stimulated
thoughts of practical and vocational training. Thus the supremacy of classics within the
curriculum was being threatened on several fronts, whilst the archaic image of classical
teaching was beginning to take on millstone-like properties. A series of defences appeared
to counter such threats. Books were published promoting the value of Latin and efforts
made to make it more accessible. There were renewed attempts to encourage all schools
to use the same scheme of pronunciation, the 'reformed' pronunciation. A streamlined
grammatical terminology was also attempted. A change in emphasis promoted the reading
of texts for their content, rather than using them as a vehicle for testing grammar. Visual
aids, the Direct Method and drama were all encouraged in an attempt to modernise the
image of classics and make the subject more attractive.

As the preparatory schools had been unhappy about the standard of Greek
demanded by them from public schools, so the public schools questioned the need for
Greek as an entrance qualification for those entering Oxford or Cambridge to read non-
classical degrees. Greek was seen as a hurdle and a hindrance and was finally removed as
a requirement by 1920. This led to the expected decline in numbers, although it
continued to thrive in the classical stream.

By the early 1930's Latin still retained a key place within the curriculum. Meetings
of the Headmasters' Conference often represented a fraction of public school headmasters,
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who by their very nature were independent and often did not feel the need to contribute or
respond to such discussions. Thus many of the school masters themselves were unaware

of the melting pot of opinion, or at least felt that it would not affect their status quo.

Classical Girls

Academic training for girls developed amid the atmosphere of training and grooming girls
for the marriage market. Thus there was tension between continuing in feminine pursuits
and meeting academic challenges. On the one hand parents and social expectations
demanded refining accomplishments and on the other examinations demanded academic
excellence. The virtues of Latin (good discipline for the mind and an invaluable
foundation for the romance languages) were therefore stressed.

However, the diversity of the girls' curriculum, together with a shorter working
day resulted in girls starting Latin later and devoting fewer lessons to it. So there were
difficulties in attaining the same standard as boys. In addition to this rival subjects vied for
the girls' time and attention, science was becoming increasingly popular and modern
languages were particularly attractive, as was English. Thus Latin failed to achieve the
supremacy seen in boys' public schools and Greek was a rarity. Competent teachers were
hard to find at first and in some cases men were employed because there were not
sufficient qualified women. As education became the norm for girls and more progressed
with Latin this situation improved resulting in a body of teachers who had an enthusiastic
and fresh approach. Not being bound by tradition they were more willing to experiment
with new methods. Teaching tended to concentrate on reading and literature, rather than
relying on the grammar rut in which many schoolmasters sat. There was also a fusion of
disciplines as teachers exploited the links between classics and drama or elocution.

Although it never enjoyed the secure position of Latin in boys' schools Latin was
gaining a foothold in girls schools.

At The Chalk Face

Having considered the fortunes of Latin in independent education this chapter turns to the
reality of what went on in the classroom and the content of the curriculum.
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There was a realisation that the teaching of grammar helped foster the old
fashioned image of Latin. Grammar tended to be taught almost as a science, working
through the primer from beginning to end, teaching rare forms and irregularities as a
matter of course. Knowledge of these was then tested in specific grammar papers. The
existence of an entrenched pedestrian approach reflects a poor quality of teaching where
teachers only felt safe going by the book. The futility of this approach brought about a
drive to teach grammar with a logical progression and in context of literature. The same
criticisms and solutions were applied to Greek. As a result of the general approach to
grammar there was a tendency to use literature as a vehicle for the teaching of grammar.
Progressing to authentic Latin was a problem due to a lack of suitable text books.
Advances in technology meant that literature could be brought to life by the use of visual
aids, although few took time to attempt to set texts in context. Composition had been of
prime importance, but given the time it required together with a perceived lack of value it
gradually became the preserve of scholars.

The Direct Method, teaching Latin as a spoken language, was a radical approach
to teaching classics championed by WHD Rouse. It was enthusiastically embraced by
some, but later modified as teachers realised that it was difficult to teach and not designed
to prepare a candidate for examinations. Thus traditional elements of teaching crept back
in to schools where they had been used in the early years.
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Part Two: Early 1930's -1960

The Preparatory School

For the preparatory schools the 1930's were a decade of confusion and self-examination as
the question of the tyranny of Latin was debated. Recommendations made regarding the
approach to Latin had not been implemented and once again the delaying the start of Latin
until the age of 11 or 12 and concentrating on English in the earlier years was advised.
Such proposals were met with hostility from the school masters themselves.

An unwillingness to change was due in part to the stranglehold of Common
Entrance and then university demands. It was clear that some boys gained little from
struggling with Latin, but suggestions to give it optional status were met with a lukewarm
response. The cause of this crisis of confidence was a complex series of by now familiar
criticisms and problems. The curriculum was overcrowded, and this put pressure on
teachers to cram their pupils in order to pass exams. This in turn led to reliance of
outmoded and dull teaching methods and unwillingness to experiment. Such teaching
methods suited the pedestrian teacher who felt safe working through the grammar.
Despite the fact that the role of composition was becoming less significant it was seen as a
hurdle affecting progress for many boys. Pleas for the use of good, attractive text books
also suggests moribund teaching. The direct method was seen as flawed and not popular.
By the end of the turbulent 30's the Common Entrance paper had been redesigned to cater
for both the scholar and the average boy. The onset of war meant that curriculum issues
were buried beneath more practical concerns. Latin continued to hold an important
position within the curriculum and tried and tested teaching methods thrived.

Greek was restricted to the brightest boys towards the end of their preparatory
school career. Latin had succeeded in surviving, in many ways unchanged.
Recommendations made in 1959 - starting Latin at a later age, concentrating on
translation rather than grammar and allowing the slowest boys to opt out - reflect the lack
of response to previous discussions. The preparatory schools, due to uninterest, their
introverted attitude and status within the system and the demands of the Common
Entrance examination were intransigent, thus the extent of the change was minimal.

18



Introduction

The Public School

Following the Hadow Report of 1926 Education became more diverse with a rise in
vocational subjects. There was now a need to justify the teaching of Latin to the average
candidate. The value of Latin and its use in the job market were highlighted by the
Classical Association in a symposium entitled 7he Classics and FEducation for the
Professions held in 1943 and the publication of pamphlets promoting the worth of Latin at
regular intervals.

The publication of a new text book, Latin For Today, (1934), was an important
step in attempts to modernise teaching methods and shake off the archaic image.
Although some found basic flaws with this new book it was very popular as it provided a
new approach that was still in harmony with the existing exams; the motivation that held
public schools in its grasp as much as the Common Entrance examination had a hold over

preparatory schools.

There was little opportunity and incentive to leamn Greek. Public schools were
unwilling to take on beginners and put the onus on preparatory schools to make a start.
The number of preparatory schools who offered a serious Greek course had dwindled as
had the number of boys taking up Greek. As with Latin the emphasis in teaching moved
from grammar and composition to reading literature. The Classical Association produced
pamphlets promoting the value of Greek in attempts at justification.

There were those who endeavoured to imbue the teaching of Latin with excitement
and interest, but in general masters, many of whom were intimidating characters,
persisted with the methods by which they had been taught, thus perpetuating the dull,
fusty image of Latin. As soon as Oxford and Cambridge removed the requirement of an
'O’ level in Latin for admittance to non-classical degrees in 1960 the popularity of Latin
fell away.

Girls' Schools

Whilst boys continued to start Latin aged eight or nine it was more common for girls to
start when they entered public school at the age of 12 or 13. As it became more
acceptable for girls to hope for a career as opposed to homemaking, so the need to have
Latin as a qualification became more pressing. Although Latin was usually compulsory for
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the first year or so, it tended to become optional and girls who didn't plan to continue to
higher education were often attracted to Domestic Science rather than Latin.

The Latin option certainly was not an easy one. The relatively late start combined
with fewer lessons resulted in cramming methods being employed in order to achieve the
same standard as boys. The syllabus was exam-oriented and to achieve results the
teaching tended to be pedestrian and safe. Thus whilst the quantity and quality of results
grew in parity with those of boys, so the teaching of some took on the characteristics the
school masters were being exhorted to change. However, classics continued to create a
stimulus for drama, elocution and dancing, providing some girls with a taste of the
classics that was a forerunner of the popular classical studies courses that were launched in
the 1970's. The classical school mistress probably had a more lonely existence than her
male counterpart as in many schools she would have been the only member of the
department. In London a series of inter-school Classical Associations were created which
provided important support and stimulus for teachers. Greek was rarely taught, as a
result of which few girls were able to continue and become Greek teachers themselves.
This lack of Greek teachers completed the vicious circle and led to few departments being
able to offer Greek courses for girls.

Girls who took Latin were usually those destined for higher education. It was a
specialist subject, which was not particularly popular, but due to university requirements,
necessary for the serious academic.

At The Chalk Face

The syllabus was determined by the existing exams, which were tailored to the increasing
few who were to continue Latin at a higher level. There were attempts to modify the
exams so that they were more accessible to the average candidate, but these came to
nothing. In 1939 and again in 1959 the Board of Education published guidelines on the
teaching of classics, covering each aspect of the language.

As previous chapters have shown many still adopted a grammar-centred approach
to teaching and there were renewed pleas that grammar be taught logically, tackling the
basics first and side-stepping from irregularities. The publication of Latin For Today in
1934 offered a new approach, the word order method, which considered the sentence as
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a unit. This was important as it was the first significant departure from the traditional
grammar-based approach to translation. Progressing from elementary Latin to authentic
Latin was still a difficult step and opinion differed as to the best route. The most
vehement discussions, however, resulted from the issue of set books in examinations.
Opinion differed as to the value of set books, given that some could get away with poor
Latin by learning them parrot fashion. The books and authors set were the subject of
discussion. Composition was seen to play an increasingly subsidiary role and there was

increasing pressure to teach it to the brightest boys only.

Given that Greek was being squeezed out of the timetable it was hoped that Greek
could be taught in a short course, using existing knowledge of Latin as a starting block.
There was no Greek equivalent to Latin For Today and many text books were old and
tatty. The 1919/1920 collapse of compulsory Greek resulted in Greek becoming a
minority subject, the numbers were too small to demand such an initiative and new books,
containing Greek script, were expensive to print anyway. Thus Greek was fast becoming
a specialised subject available to few.

The obvious way to enliven Latin was to teach it within the context of the country
and people whose language it was. Background information should be an integral part of
the course. Some teachers were adept at giving a rounded picture and using extra
curricular activities to inspire, but for the vast majority this took up valuable time and as it
was not related to the exams there was no room for it. School inspectors encouraged the
use of spoken Latin, although the Direct Method was found to be an impractical option in
leading schools where emphasis was on exam results.

Life at the chalk face was moulded by two main factors: The quality of teachers
and the stranglehold of exams. The quality of the teachers was reflected in the quality of
teaching: the more confident a classicist the more sure the teaching and the less likelihood
of relying on ploughing through text books. The stranglehold of exams determined the
content and in many respects the style of the teaching. Ability of pupils, departmental
funding and the general philosophy of the school also contributed to progress and success.

The last chapter considers the position of Latin after it was no longer required as
an entry qualification for Oxford and Cambridge in 1960. This decision acted as the
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stimulus for a variety of initiatives. Examinations were reformed, 'O' level being
redesigned so that it was an end in itself and not purely a precursor to 'A' level. It was
questioned whether composition still had a place in the exam. The Common Entrance
examination also underwent a change in order to deflect the criticism that its prescriptive
nature stifled the syllabus and teaching methods. Teachers themselves received support
and consolidated their position. The publication of Reappraisal in 1962 addressed some
of the problems met by teachers and in the same year The Joint Association of Classical
Teachers was created from three existing associations.

The most significant development was that of the Cambridge School Classics
Project which used an inductive rather than deductive approach to teaching. A new exam
was created to meet the needs of the course. A classical civilisation course and 'O’ level,
requiring a lower standard of language were also developed, becoming more popular in
state schools than independent schools.

Greek had continued to suffer from a dated image and inadequate provision of
courses. In 1979 a new style course, Reading Greek, was produced with a view to
teaching 'O’ level Greek in two years.

Latin, whilst no longer compulsory, still remains an important subject at Common
Entrance, particularly for boys entering the more prestigious public schools. Thus it
retains a place within the preparatory school, despite the fact that it is not part of the
National Curriculum. The necessity to take a Latin qualification at public school has gone
and it vies for position with a host of other subjects. Although not as secure as it once
was it does succeed in retaining a place.
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Sources

Several distinct areas of source material have provided the basis for this study.

Organisations and Associations

When the warning lights for the future of classics first flashed in 1903 the Classical
Association was established. The minutes and records of the Association, together with
its official year book, Proceedings, provided an invaluable insight into the issues being
discussed and attempts to meet the problem head on. The Association for the Reform of
Latin Teaching was created in 1913, but it produced a narrower range of material. In
1962 the Joint Association of Classical Teachers grew out of the above two societies and
the Orbilian Society (only open to grammar school teachers). Didaskalos, the annual
publication of the newly formed association, was a useful source when putting the study
in context of more recent developments.

Associations representing teachers gave an important insight into the problems at
grass roots level and responses to solutions. Particularly enlightening were the archives
of the Independent Association of Preparatory Schools and the Headmasters Conference
as they were both specifically independent schools' associations.

Books and Periodicals

Some books, such as autobiographies, refer in passing to the teaching of classics, thus
providing an important window through which we can view the past. Others were written
with the aim of promoting particular teaching methods and approaches to classics. From
this type of book we can see what the chief issues were and how different schools of
thought battled to lay claim to the solutions. Periodicals and pamphlets provide specialised
articles which likewise give a flavour of the battle scene. School histories often
contributed little, but did provide important snapshots of teachers and lessons. Archives
from schools themselves were examined, but given that they produced very little material
the search was restricted to schools in my locality.
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Official Documents

Government documents threw light on the general status quo and were useful in providing
statistics and highlighting problem areas. The 1921 Prime Minister's committee report on
classics 1s a particularly important document because it not only provides data, but also
gives an overview of the position of classics at the time, whilst making specific references
to independent education.

Statistics which helped to chart the decline of classics were created using data from
the Oxford and Cambridge Examinations Board at Oxford.

Inspection reports of schools, held at the Public Records Office, provided useful
data regarding the size of classics departments and distribution of subjects within the
curriculum as well as revealing information about the calibre of teachers and quality of

lessons.

Personal Reminiscences and Surveys

Personal experience and reminiscences provided an important source of information, yet
one that had to be treated with care. As a result of a request for information published in
the Classical Association News I was contacted by several who were willing to help.
Those I spoke to or who wrote of their experiences were remembering a time long past,
thus inaccuracies and distortions were bound to have crept in. The same margin of error
existed for all, so creating a consistency of sorts. The same caveat has to be sounded in
connection with the two questionnaire surveys. After receiving permission from the
relevant Old Girls/Boys' associations I sent a questionnaire to a sample of former pupils
from Westonbirt and Sherborne following similar criteria. These surveys provided useful
information about the status of Latin. Possibly even more valuable were the comments
and letters wntten by some respondents, which provided a first hand witness of classics
from the pupil's point of view. In order to encourage respondents to write freely I
promised confidentiality, thus the text gives the school and the years they attended, but
names are not mentioned. Detailed findings of the surveys can be found in appendices I
and II on pages 375 and 396.

The variety of sources has led to an in-depth study that relies not only on official
records and data, but includes the personal touch, the latter an important source that,
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without recording, would soon be lost for ever. From the scholar to the dunce, from the
traditional schoolmaster to the headmistress organizing her curriculum, the quality and
quantity of a classical education were important, often having a great bearing on personal
careers. It is now time to explore just how the supreme position of classics in independent
education became eroded, but not entirely lost amid changes that have altered the face of
education beyond recognition.
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Setting The Scene

[ have worked harder than ever this week : I have translated 120 Latin Hexamefers,
50 lines of Latin essay, 19 Latin stanzas, 30 lines out of Juvenal and learnt by heart
120 lines of Latin prose as well.

It isn't only about today being rainy that I mind’ the elder little sister went on, 'It's
all our life ! Ido think it is dull. One day after another much the same. Breakfast,
dinner and tea - history, geography, French, writing sums; going to bed and
getting up, and then all beginning just the same.’

"There's dancing twice a week' said Viva, rather timidly ...'"and there's holidays
sometimes. "

A woman so educated [at university] would, we are assured, make a very poor wife
or mother. Much learning would make her mad, and would wholly unfit her for
those quiet domestic offices for which providence intended her. She would lose the
gentleness, the grace and the sweet vivacity which are now her chief adornment and
would become cold, calculating, masculine, fast, strong minded, and in a word,
generally unpleasing?

Looking back from the end of the twentieth century to its beginning, from a time
when men and women are considered equal physically, mentally and spiritually to a
time when they occupied different spheres of existence, we must peer yet further into
the past if we are fully to appreciate the developments in classical education and the
social changes in which they are embedded.

Throughout the twentieth century the class structure, whilst continuing to exist
has become rather blurred and indistinct. In the nineteenth century, particularly the
earlier years it was more defined, education being one characteristic that set the
classes apart. Sons of the upper or upper middle classes were sent away to
preparatory school at the age of eight and thence to public school. These fee paying
establishments themselves fell into categories, depending on cost and academic
standards, thus creating an informal league table. The educational emphasis lay almost

1" Charles Wordsworth writing to his brother from Eton in 1824. Quoted in A. B. Badger
The Public School and the Nation 1944, pg 65.
2 Sisters discussing the dreary routine at home compared to their brother who looks forward to
§oing away to school. Molesworth Greyling Towers 1898, pg. 3.
Emily Davies written in 1863, Questions Relating to Women 1910, pg.48.



Chapter 1

entirely on the classics, as boys were trained to continue to the next stage of their

academic career, reading Greats at Oxford or the Classical Tripos at Cambridge.

Let it be said at once that Shrewsbury's claim to outstanding scholarship has always
been confined to one subject only, the classics. In that the school's success, judged by
university examination results has been staggering.*

The proportion of time spent on classics was of concern to some, particularly as the
less able were sentenced to a life of misery and many teachers did little to
accommodate their needs:

I wish the best years of his life were not spent in forgetting French, making bad Latin
verses and acquiring nothing that will fit him to be a prominent or useful member of
society. I have long been of the opinion that our public schools do not keep pace with
the requirements of the age;, indeed they seem to ignore or be indifferent to them; and
altho' of late years some reformation has been forced on them by public opinion, yet it
is always unwillingly adopted by the masters who seem to be as much attached to
routine as they are to dead languages.’

The quantity of teaching was not always reflected in the quality of results. A
major emphasis was on the ability to turn out prodigious quantities of Latin verse.
Translation and original authors received scanty attention:

..they are in the habit of reading Latin and Greek books without understanding their
meaning. And if this were not enough...no attention is given to the nicety of
translation.$

The boys were expected to learn several hundred lines of Greek and Latin each week,
although, because they were always asked to recite in the same order, they could
alleviate this burden by only preparing a few lines.” Grammar was poorly
comprehended, partly due to the shortcoming of the primers in use. Eton used the
Eton Grammar which was criticised for being particularly obstruse and the Clarendon
Commission instigated the creation of standard grammars which B. Kennedy
undertook in 1863. The subsequent publication led to indignant response and criticism
from teachers and tutors.®

4 ] B. Oldham. A History of Shrewsbury School 1552 -1952 1952, pg.192.

5 Letter from Clarendon to Sir George Lewis about his son, 1859, quoted in Maxwell Fourth
Earl of Clarendon pg.196 in Shrosbree Public Schools and Private Education  pg.83.

6 W.P. Atkinson quoting Walford, Clarendon Commisson. Classical and Scientific Studies
and the Great Schools of England 1865 pg.46.

7 ibid. pg.47.

8 The publication of the new grammar and the ensuing correspondence is explored in C. Stray
Grinders and Grammars 1995.
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This mediocre standard had two causes, one the boys and the other the staff.
All boys were expected to succeed on the same diet although it was plainly obvious
that many did not have the ability to cope with the classics. The staff were often the
product of the school at which they had taught, maintaining a self perpetuating circle
that allowed no room for fresh blood. At Eton sixteen out of twenty one classical
masters came from the sister foundation, Kings College, Cambridge:

Having themselves leamt at Eton and Cambridge nothing but Latin and Greek, they
could teach nothing else; and they consequently despised and decried all other
branches of leaming. In due course of time, other collegers, as carelessly educated
by such teachers, became in their tum assistant masters at Eton themselves, whilst
their immediate predecessors undertook, as provost and fellows, the govemment of
the college; and thus the vicious circle has been perpetuated from age to age.®

The masters were a strong force in the maintaining of their existence, comfortable in
their sheer power and number. During the nineteenth century the insistent clamour of
voices claiming a greater proportion of the curriculum that is heard in the early years of
the twentieth century was less threatening to the status quo. After all, boys were
being prepared for university entrance and that entailed classical training, so there was
no point in entertaining the thought that perhaps the curriculum was too heavily
weighted towards the classics. From the very beginning of this study we see that
entrance examinations and the continuous loop of staff ensured security for the subject
and those who taught it. Other elements of the curriculum were the poor relations.
Physical science was not taught at all at Eton, there being no apparatus suitable for
experiments. One must remember that the exploration of science was relatively limited
and society had little comprehension of the exponential curve in knowledge that would
transform the lives of their descendants. The weight of importance it was to carry was
as yet unknown:

...even at Rugby, it holds a very inferior place, counting little or nothing in the scale
by which rank is determined and therefore not really looked upon as a part of the
serious work of the school . 1¢

Modem languages received decidedly patchy and always inferior treatment:
Here then we find the study of modem languages ranging through different degrees of

imperfection; from absolute and almost ludicrous failure at Eton, up to something like
a proper estimation at Rugby, but everywhere subordinate and everywhere with

9 article in the Edingburgh Review Vol.113 April 13 pg.417 1861 Quoted in W .P.
Atkinson Classical and Scientific Studies and the Great Schools of England 1865
10 ibid. pg.17.
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imperfect results; and one headmaster declaring that, if he could have his way they
should not be studied at all.!!

Drawing and Music were taken by very few, only being offered as extras at Harrow
and not at all at Winchester.!2 Given this unbalanced curriculum it was not surprising
that the Clarendon Commission found that twenty four out of the thirty five masters at
Eton were classical, eight taught mathematics and only three taught all the modern
languages, physical science, natural history, English, drawing and music.!3This
superiority in numbers naturally led to a superiority in status and vice versa. Masters
who did not teach the classics wore different clothes from those who did and had less
power over the boys, thus 'in every way the boys are taught to look down upon the
study of mathematics as of quite inferior importance. It is no great wonder, therefore,
that the results are reported as far from satisfactory.''# Once at school one's ability at
Latin was a deciding factor in determining kudos and ranking. Christine Heward in her
case study of St. Oswald's College some 70 years later notes that social class, age and
Latin marks were the three elements that determined rank, if boys were of the same
age, the Latin mark as the deciding factor.!s

A classical education not only embodied the very essence of learning, but was
an important part of the rite of passage for a boy. He was taught by those who had
experienced a similar training and would enter an adult world where familiarity with
the classics was a common bond. As Shrosbree points out, classical education was an
essential criterion for the English gentleman:

A knowledge of the classics was an ideal qualification for elite membership because it
was virtually impossible to obtain this knowledge outside an institution dominated by
elite members and elitist ideas. A good classical education took a long time to acquire
and was available, in general, only to members of the leisured class that had risen
above the necessity of work... What a good classical education did was to confer or
confirm the status of a man as an English gentleman 6

Atkinson suggested that the real studies of the curriculum were 'first and foremost
cricket; second and hardly less important, rowing;, and as subordinate elementary

11 ibid. pg.20.

12 ibid. pg.22.

13 ibid. pg.23.

14 ibid. pg.35.

15 €. Heward. Parents, Sons and Their Careers : A Case Study of a Public School 1930 -
1950 in G. Walford Ed. British Public Schools : Policy and Practice 1984, pg.139.

16 C_ Shrosbree. Public Schools and Private Education 1988, pg.59.
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studies, racket, hare and hounds.!” For those who paid for education, it was not
about educating the mind, but about progression:

The real advantage derived from Eton...is less intellectual than social education. Eton
is expected to make a boy a gentleman, and this expectation it fulfils. It may be added
that many boys are sent to Eton, not to learn, but to form connections. 1#

The nine great schools!?, investigated by Lord Clarendon, were classical in
their very essence, however, there were those that were less traditional. When the
Godolphin School for Boys opened on a new site in 1862 the following prologue
hinted at a more avant-garde approach:

But where's the use of making others hammer,
Week after week at Greek and Latin Grammar?

You laugh at classics, Sir, but I maintain,
There's nothing like them to improve the brain,
To give a youth refinement and to teach,
Closeness of thought and accuracy of speech.
However, aslam told, you need not fear,
That other things will be neglected here-

The object being to do the best they can,

To teach the boy what's useful to man 20

A master reporting to the Clarendon Commission from Marlborough emphasised how
successful their modern side was, making real progress with boys who were 'rapidly
sinking into a state of hopelessness or reckless duncedom.’ in the classical side.2! The
problem was that only certain schools had the right cachet if one was to progress in
society and those schools were the ones that offered a traditionally classical

curriculum.

So from the age of eight boys were educated away from the home and received
a predominately classical diet. What of their sisters? Girls of families in the same

Y7 W P. Atkinson Classical and Scientific Studies and the Great Schools of England

1865 pg.50.

18 Sandford, Senior censor of Christ Church quoted in Atkinson Classical and Scientific
Studies and the Great Schools of England 1865 pg.51.

19 Eton, Winchester, Westminster, Charterhouse, St. Paul's, Merchant Taylor's, Harrow,
Rugby and Shrewsbury.

20 The Godolphin and Latymer School 1905-1955 Published by the school in Hammersmith
1955.

21 Bright quoted in W.P. Atkinson Classical and Scientific Studies and the Great Schools
of England 1865 pg.72.
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social classes experienced a very different childhood. They were not considered to
have an intellect similar to that of men and if they did have inclinations towards
academic study they were warned against the dangers of making this public:

..be ever cautious in displaying your good sense. It will be thought you assume a
superiority over the rest of the company. But if you happen to have any leaming, keep
it a secret, especially from the men, who generally look with a jealous and malignant
eye on a woman of great parts and a cultural understanding.?2

A century later, when education for women was beginning to develop, the same
sentiments were being voiced:

Borrow came and I said something about the imperfect education of women, and he
said it was right they should be ignorant, and that no man could endure a clever
wife 23

Girls were to be groomed for marriage, homemaking and motherhood and it was a
parent's duty to see that this was so:

My Father's slogan was that boys should go everywhere and know everything, and
that a girl should stay at home and know nothing.24

To be educated or have academic leanings was a distinct disadvantage in fulfilling the
role of a lady. Education was considered by some to be detrimental to the health of a

woman:

I believe that to compel girls to attempt both mathematics and classics even to the
moderate amount required...... would be seriously injurious to their minds.?’

She is at every spare moment busy with Latin and Greek and I can not think that to
keep pace with a boy of Norman's age and ability can be desirable for her...She may
not feel any ill effects at present, but you may depend upon it, it will tell on her by
and by...I consider needlework far more important than accomplishments.26

An educated woman was thought to be less attractive to men, lacking in the qualities
appropriate to her class and thus less desirable on the marriage market. Mark Pattison
in his report to the Schools' Inquiry Commission saw this a result of an inferior calibre
of man and his need to maintain his accustomed superior position in the family:

22 Dr. Gregory A Father's Legacy to His Daughter 1774, quoted in F. C.Pritchard
Methodist Secondary Education. A History of the Contribution of Methodism to Secondary
Education in the United Kingdom. 1949, pg.270.

23 F.P.Cobbe Life of Frances Power Cobbe 1904, pg.120.

24 M.V. Hughes A London Family 1870 -1900 O.UP 1946, pg33,

25 T, Markby quoted in J. Kamm Hope Deferred 1965, pg255.

26 CM. Yonge The Daisy Chain 1856 (1988) pg. 177.
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An average man of the middle classes prefers a woman who is less educated to one
who is more. The preference of men for a less cultivated woman arises from his own
want of culture. Culture has not kept pace with wealth.?”

Those girls who did betray academic leanings were almost considered to be
handicapped.

....a scholar - but that can't be helped and is more her misfortune than her fault, seeing
she is the only child of a scholar...28

Ethel, one of a large family in Charlotte Yonge's novel The Daisy Chain, followed
her brother's lessons and tried hard to keep up with him, she pursued her studies in
secret, hiding her Greek New Testament within an English version. She was an able
pupil, but eventually had to yield to pressure that because she would never be able to
reach the goals available to him she would be better pursuing more womanly duties.2?
Parents feared that education and becoming a lady were mutually exclusive, Miss
Young's’® mother voiced these fears by telling her " I wish you would not become a
schools mistress, but if you insist upon doing so I hope you will continue to be a
lady."3! Some parents took rather more action than issuing a warning:

The Headmistress of a good and fashionable school told me that she had just received
notice for one of her most intelligent pupils, a girl not yet 17, because she was too
much interested in her lessons, and showed signs of 'getting blue2, another girl was
pointed out to me in the same school as being most anxious to proceed to Newnham,
but this was not to be allowed because it would certamnly lead to blueness....both
mothers had explained ‘that young men nowadays do not seem to like girls to be blue.'
Another mother, congratulated on a daughter with considerable mathematical ability,
said 'Yes, tiresome child.' A good many headmistresses complained that fashionable
mothers were afraid lest their daughters should become blue', and that Latin and
Maths were considered to have special dangers in this relation.33

Girls had no need of qualifications or university degrees which were thought to hinder
their social development. In a private school in Manchester one teacher was keen to

27 Quoted in M. Tylecote The Education of Women at Manchester University 1883 - 1933
1941, pg.2.

8 Description of cousin Phillis in E.C. Gaskell Cousin Phillis 1963, pg.200.
29 cM. Yonge 7The Daisy Chain pg.181.
30 Headmistress at Edgebaston High School early 20th century.
31 J. Whitcut Edgbaston High School 1876 - 1976  Published by the governing body
1976, pg.78.
32 This refers to a fear of women becoming 'blue-stockings', a term applied to studious women
after a Mr. Benjamin Stillingfleet who was renowned for wearing blue stockings. He was a
prominent member of a society of leamed men and women founded by Mrs. Montagu in
¢.1750. Thus the term suggests a certain eccentricity and masculinity.
33 Bryce Commission Royal Commission on Secondary Education Vol. 6, 1894, pg.694.
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teach Latin in order to give a better foundation in English, but 'every possible
objection is raised against that, the parents would have time spent upon fancy work."*

So girls were receiving some education, but the intensity, length and content
of it was the nub of the matter. In the Taunton Report of 1868 R.J. Bryce advised
that:

I would educate boys and girls precisely on the same plan, I speak of the upper and
middle classes, up to a point at which the boys would part off for their professional
studies, and at that point the girls should part off for the studies which are to fit them
for their profession, which is to be wives and mothers 33

However, there was a growing body of rebellion against this truncated education and
against the notion that the classics were only suitable for boys.

Latin For A Girl?

Now that sister of yours, if I don't rescue her, is destined to the dreadful career of
stopping at home and helping mother - dusting the drawing room, arranging the
flowers and other horrors.... Why did the Lord create Messrs Huntley and Palmer to
make cakes for us, if not to give our clever girls a chance to do something better 36

It is as absurd to try to keep a woman feminine in mind by making her leamn French
because a man leans Latin, as it would be to try to keep her so in person by making
her eat mutton because a man eats beef.3’

Education for a girl was one thing, but Latin, the very embodiment of a boy's
education? Maggie, the heroine of George Eliot's Mill On The Floss was fascinated
by her brother's Latin books in spite of being told that 'Girls never learn such things,
they are too silly.*® Boys were thought to achieve different aims studying Latin from
girls who studied a language which they hoped to be able to speak.

When a boy learns Latin or Greek, it is not as so much fact, nor with a view to make
use of its words and phrases, but solely that by it his attention may be drawn to words
as instruments of thought and to those general laws or principles which underlie all
technical grammar. The language is leamed not as an end in tself, but as a means
towards a higher end...classical study bequeaths to the student a legacy in the form of

34 Taunton Report 5, 16, pg.219.
5 Taunton Report 5 pg.869.
6 M.V. Hughes 4 London Family pg.225.
37 F.P. Cobbe Female Education and how it would be Affected by University Fxaminations
A paper read at The Social Science Congress, London 1862 pg. 10.
38 G. Eliot The Mill on the Floss First published 1860 1991 Edition, pg.135.
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the increased power over words, a truer sense of their meaning and significance and
greater exactness in expression and therefore in thought.

Now to all this there is nothing analogous to the training which girls generally receive.
If they learn a language it is as an ‘accomplishment’, as something to be spoken, not
as a thing to be understood.?®

Besides which, not only was Latin not an accomplishment, it was also wholly
unsuitable for the young female mind. As Joan Burstyn writes 'Women might be
enough like men to succumb to the temptations described in the literature they read.
Greek and Latin literature would introduce women to a knowledge of sexual
licentiousness and thereby ruin their purity.'¥

However, an interest in the suitability of Latin did exist and its benefits for
girls were noted as being positive:

With regard to Classics, Greek is so little taught that it need not be noticed, nor is it
likely that it will ever be recommended as an ordinary part of female education. But
there is much interesting evidence as to the suitableness to girls of leaming Latin in its
elements, as a means of mental culture and strengthening of the intellect, and of
mastery of grammar and language; of its successful introduction by the right methods;
and of perceptible ill effects of its absence.4!

Greek was dismissed as being found so rarely in connection with the education of girls
that it was not worth discussing. However, there were those who, passionate about
the value of a good Latin education for boys, could see no reason why the subject was
not equally suited to girls. D'Arcy Thompson had a rather avant garde view of
teaching classics and felt that with an adaptation of attitude and technique Latin would
be both palatable and suitable for girls.

Are there genders in educational systems, like as in Latin or French nouns? Is there
anything in the Latin grammar particularly male?..... Heaven forbid that our girls
should be taught Latin with the grammars now in use....I would undertake to teach
Latin to a class of girls twelve years of age, without the use of pedantic and expensive
books, or of pedantic and meaningless grammar rules. My pronunciation would be
Italian, as nearly Tuscan as I could make it. I would never forget that I was teaching
children, not to be school mistresses, but gentle ladies in a drawing room and gentler
mothers in a nursery.4?

39 J.G. Fitch in Victoria Magazine Vol.2, March 1864, pg.434.

40 yv. Burstyn Victorian Education and the Ideal of Womanhood  Croom Helm 1980,
pg.45.
4% D.Beale Reports Issued by the Schools Inquiry Commission in the Education of Girls
David Nutt, 1869, pg4.

42 D'Arcy W. Thompson Day Dreams of a School Master nd Harrap & Co. pg.124f.
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Some schools offered Latin because their pupils took up the traditional and safe
posts of governesses and so were required to teach it to small boys.#* Schools wanted
to attract pupils and so had to present a curriculum that was worthy in the eyes of
society. Although some, such as North London Collegiate School, embraced the
classics wholeheartedly, others and probably the majority of smaller schools began to
offer Latin as an option, thus hoping to attract the new academics whilst not deterring
those who desired a more 'traditional' education for their daughters. The curriculum at
Berkhamsted School in its first year, 1887, was presented as follows:

Religious instruction in accordance with the principles of the Christian faith shall be
given in the school under such regulations as shall be made from time to time by the
govemnors of the school.

Instruction shall also be given in the following subjects -

Reading, Writing and Arithmetic,

History,

English Grammar and Composition

Geography, Political and Physical

Some Modem and Foreign European Language, as the govemors of the school may
direct

Some one branch of Natural Science

Elements of Geometry

Domestic Economy and the Laws of Health

Needlework

Drawing, Drill and Vocal Music

Latin and a second Modem Foreign European Language or either of them, may be
taught at an additional fee of no less than £3.00 a year for each girl #

Here the range of subjects is broad, but Latin is not part of the staple diet. Possibly the extra
fee is to cover the cost of employing a part time tutor to teach Latin as there were no female
members of staff qualified to do so; a problem encountered in many early girl's schools as we
shall see later.

Education At Home

Whilst boys received a fairly uniform and standard education girls' experiences differed
considerably. Many girls were educated at home, thus the content and quality of their
lessons depended on the calibre of the governess and whether they shared lessons with
their brothers. For those who expected a serious and full curriculum to be taught
there could be problems in finding a suitably qualified teacher:

43 This was the case at the Chantry School, Frome. Taunton Report, 5, 15, pg.715.
44 Berkhamsted School for Girls 1888 - 1938  Published by the school in 1938, pg.52.
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The real difficulties in education arose for us when Latin and Mathematics were
required. Resident governesses were difficult to get and few were either well educated
or in any sense cultivated 4

Before the blossoming of education for girls governesses' skills tended to be rather
limited, but there were occasions when a competent governess gave lessons to all the
children and girls were drawn into classics because of their brothers. Gwen Raverat
recalls how her brother taught her the Greek alphabet backwards and how 'we objected
very strongly to being reft away from proper lessons, such as sums or Latin grammar,
to make weak and waggly baskets, which nobody wanted."® One would suspect that
sibling rivalry added a spur to this academic enthusiasm. This exposure to Latin was
to 'scandalise’ some French children who were visiting as they thought it 'most
unfeminine and really indecent'.47

For some their parents were the source of education and they taught them what
they knew; classics. In 1885 Cecily Steadman began Latin and Greek aged about ten
under her father's tuition because the governess had left. He would set the children,
two girls and a boy, a large block of work to do before he left for work. The children
spent between two and three hours tackling this and a similar amount of time practising
music. On his return from work their father would test what had been completed and
set some more. Thus when Cecily sat the Cheltenham entrance exam in 1889 she was
unable to do the French paper and asked for the Greek one instead.*® Dorothy Sayers
was another who received a classical education at the hands of her father.

I was rising seven [1899] when he appeared one moming in the nursery, holding in his
hand a shabby, black book, which had already seen some service, and addressed to
me the following memorable words: 'l think, my dear, that you are now old enough to
begin to learn Latin'....In the absence of little boys [my father] seized upon such infant
material as was at hand, and went to work...I was by no means unwilling because it
seemed to me that it would be very fine thing to leamn Latin, and would place me in a
position of superiority to my mother, my aunt and my nurse.*?

One would suspect that the text book dated from her father's own school days. It is
interesting to note that although only six she was aware that Latin was not a common
bond shared by the female members of the household and lessons would thus confer on
her some special quality. Mary Hughes was probably most unusual in that her mother,

45 L M. Faithfull In the House of my Pilgrimage  Chatto & Windus, 1925, pg.39.
46 G.Raverat Period Piece 1952, pg.4l.

47 ibid. pg.48.

48 F.C. Steadman In the Days of Miss Beale 1931, pgs.27ff.

49 D L.Sayers Ignorance and Dissatisfaction in Latin Teaching October 1952, pg.70.
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who had done Latin at a finishing school in Bath in the eighteen thirties, started to
teach her Latin 'at a very tender age. I can remember dancing round a small table
chanting " 'mo, 'mas, 'mat, ‘'mamus, 'matis, 'mant.” > These simple beginnings were
obviously taken a good deal further as when she went to the North London Collegiate
School she found that she was the only girl to have done any Latin, having already
read 'a good deal of Caesar, two or three books of the Aeneid and some Livy.' The
headmistress, Miss Buss, called for her and asked her which school had taught her
this. On hearing it was as a result of home tuition she asked how long she had been
learning; 'I can't remember. Mother began me when I was six and I have been doing it
on and off ever since, chiefly with my brother.. Not much at school."! It may well be
that afier the first stages Mary shared a tutor with her brother. As a result of this initial
training she was promoted to the next form at North London Collegiate School.

Girls who were taught or encouraged to be academics by their parents were
rare and for many their education was a by product of a governess's attempts to
prepare their brothers for school or a tutor's efforts to keep them on track during the
holidays. For those who were interested the outcome could be a sorry one. Cynthia
Asquith had private and secret Greek lessons, which were not long enough to know
any Greek, but enough 'to be branded with having wanted to learn Greek.? In the
eyes of the world there was something faintly improper about a girl wanting to be an
academic.

And So To School

As pressure increased to allow women to enter the universities, schools preparing girls
for this were founded. The schools had no tradition of teaching or curriculum either to
guide or restrain them. There were those who felt that schools should embody the
skills and ethos of finishing schools in turning out young ladies who were ready to hold
their own in society and those who felt that the emphasis should be more on academic
lines. Cheltenham Ladies' College was the first boarding school for girls that followed
the pattern set by boys public schools and the North London Collegiate School was the
first truly academic day school. Soon other schools with a view to preparing girls for
university were established. In 1872 the day schools formed a union, the Girls Public
Day School Company (later to become Trust). Thus differentiation between the

50 MLV, Hughes A London Family pg.44.
S ibid. pg. 196.
52 BB.C. broadcast, 30. 6. 66.
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schools became more clearly marked The standard varied considerably, depending
from which social class the clientele came, whether it was a day or boarding school
and whether it was a member of the Girls Public Day School Company or a small
private school. In 1868 the Taunton Commission recommended that there should be
three grades of school: The first grade would be up to 18 or 19 with Latin and Greek
being taught, the second grade would be up to 16 or 17 with Latin as an important
subject and two modern languages being taught and the third grade would be up to 14
or 15 with the basics of French and Latin taught.

Perhaps the greatest pioneers in this field were Miss Beale who nurtured
Cheltenham Ladies' College, founded 1853, from 1858 and Miss Buss who opened
the North London Collegiate School in 1850. Miss Beale was keen that the curriculum
should not become staightjacketed or crowded.

I should like to introduce Latin too, but I think it is a great evil to try to teach too
many things... We teach Greek in a few instances; but no one has a right to demand it.
It is only given to those whom I know to be industrious and who have time for it and
who are no longer taking all the subjects of the first class......I should be sorry to see
them take up Classics at all exclusively, because I do not think as regards education it
has been most desirable to limit it thus.3

In his contribution to her book Work and Play in Girls Schools W H.D. Rouse, who
taught her sixth form class at Cheltenham Ladies' College4, reinforces the view point
that Latin can not make great progress in girls schools due to other pressures.

It were idle to expect that Classics can be studied with the same thoroughness in Girls'
schools as in boys. Girls' schools have grown up with other traditions; music and
drawing and modern languages have so long been the staple diet of a girl's education,
that it is perhaps too late now to make any radical change. Nor is it clear that even if
possible, it would be well to substitute classics for these subjects. If the object of girls
education be, as many think, not so much to tumn out finished scholars as to give an
intelligent and sympathetic interest in life, this can be better achieved by grafting
classics upon the existing curriculum, than by ousting other studies for the sake of
these %*

Miss Buss included Latin in her curmiculum from the first 'to the exclusion of all
instrumental music’. Some benefited from inspired teachers; 'There was a wealth of
intellectual interest and an atmosphere, a steady endeavour, which drew the best from

53 Taunton Report Report of Royal Commission on Endowed Schools Vol.5, 1868 pg. 734.
34 Note that D. Beale had to employ a man to write the chapter on Latin in her book. He also
worked at her school, filling a gap caused by the lack of women who were sufficiently
gualiﬂed to teach classics

5 W.H.D. Rouse in D. Beale Ed. Work and Play in Girls' Schools 1898, pg. 67.
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each of us.'*¢ Miss Buss herself felt that the girls were unable to enjoy Latin authors
because insufficient attention had been paid to the subject.5’When the school was
inspected in 1876 the report reflected her fears:

A comparison of the classical and mathematical attainments of the upper classes of
this school with boys of a like age would be somewhat to a disadvantage to the girls,
although the girls would be found superior to the boys in many of the essentials of
general culture >3

Schools that did offer Latin did not always achieve encouraging results. An inspection
report on the fifth and sixth forms at Norwich High school in 1901 noted that:

' there was only one satisfactory version [ of a Latin to English translation } and ten
absolute failures... Thus a girl positively translates 'si forte Romani subire collem
conarentur' ' they knew the anger of the Romans was so strong’, another 'So much did
they dread to be under the yoke of the Romans.' Most of the girls seem to have no
vocabulary at all.%°

Some were encouraged by the inclusion of Latin in the curriculum: in 1892
Fletcher noted that ‘Latin, at any rate, is becoming an important item in the education
of girls.'®0 However, others were not quite so positive:

I have had a good deal of local examination work lately and have been struck by the
lamentable neglect of Latin by girls. Out of 19 candidates only 5 take it. The rest
scatter themselves over German, Zoology, Botany and other trumpery ¢!

So, whilst girls were beginning to sit exams, Latin was not a popular option and only
a necessity for a small minority. Higher education for girls was still relatively new and
girls who had their sights set on university were the exception to the rule.

Girls were at a distinct disadvantage in achieving high standards because, even
if they attended a school where Latin was taught, they often made an extremely late
start in the subject compared to the early prep school start made by boys:

56 E.M. Odell, leff N.L.C.S. in 1897. Quoted in R.M. Scrimgeour North London Collegiate
School 1850 - 1950 1950, pg.69.

57 Taunton Report Royal Commission on Endowed Schools 1868, Vol. 5, pg.256.

58 R M. Scrimgeour The North London Collegiate School 1850 -1950 1950, pg.213.
59 Norwich High School 1875 - 1950 preface by P.R. Bodington 1950, pg.35.

60 A E. Fletcher Cyclopaedia of Education 1892, pg.61.

61 Emily Davies quoted in B. Stephen Emily Davies and Girton College 1927, pg.307.
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I should very much regret to see Latin forced on all girls, and Maths too, before they
are ready for them. 1 think the abstractions of grammar presented to a young girl's
mind in teaching classical Latin are unintelligible 62

t Rouse felt that thirteen or fourteen was early enough to begin; the girls would then
3 make good progress because their minds were already trained.® Others held the
L opinion that the younger the child, the better chance there was of laying sound
' foundations.

Apart from the training in accuracy which the study of foreign or dead language
affords and which can hardly be begun at too early an age, there is an immense saving
in respect of mental fatigue, if the memory work, necessarily involved in leaming
grammatical rules and inflections, is mastered when children are young and the
memory is fresh and vigorous, instead of being deferred to a later age when such
learning is felt to be a drudgery .4

It is interesting to note that the suggested scheme of work concentrated on
b grammar and composition, with no mention being made of tackling original authors.
W.HD. Rouse thought that girls tended to be 'shaky in grammar' so advocated the
b thorough learning of it. He advised several books for the classroom, grammars and
] composition books, his list taking a page and a half of Beale's book Work And Play In
¥ Girls Schools, but his suggestions for readers are few and only cover a quarter of a
v page. No mention at all is made of tackling original material, even in a simplified
form 5 This reflects the content of the syllabus met in boys' schools: Rouse was
: referring to what was familiar to him.

] Coeducation at home was fairly common, but at schools the sexes were
segregated. However, a few coeducational establishments did exist and here the sexes
; received the same academic diet. At Lady Barn House, a day preparatory school near
:; Manchester, Latin was taught together with German because they were '‘the
:‘- constituents of our own tongue.' It was treated as 'a lively and living language.'®® The
passage below reveals an inspired and rather avant-garde approach to the subject by
i Caroline Herford who took over from her father as head in 1886 and herself retired in
E 1907.

62 D Beale in Bryce Commission Royal Commission on Secondary Education 1895 Vol 3,
E 1894 pg 160

63 W H.D. Rouse in Beale Work and Play in Girls' Schools 1901, pg.69.

k 64 C L Kennedy Bryce Commission Royal Commission on Secondary Education 1894

F Vol.7, 1894 pg.317.

65 W.3.D. Rouse in Beale Work and Play in Girl's Schools 1901, pg.91.

66 W.C.R. Hicks Lady Barn House and the Work of W.H. Herford. 1936, pg.32.
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...the ten year olds were given to me to introduce to the Romans and their language.
The oral method was used and this led to a suggestion from the headmistress that the
Latin class should act a Latin play at the next Open Afternoon... What a delight to
mouth the sonorous vowels and the hard ¢'s from the hall platform and [be]clad in toga
perhaps, or wearing a hom - tailed heimet. But where to find the play within the
ability of such young scholars! Clearly there was none in existence so one had to be
made. It tumed out to be a knockabout affair making less demand on the actors
knowledge of Latin than on their muscular agility...... They once did the episode of the
geese saving the Capitol. The part of the geese required no Latin, but only an Italic
hissing....It was a memorable year when, having some unusually gifted scholars in the
class, we aspired to dramatise a passage from the Aeneid, Book I1.67

So girls were exposed to a variety of attitudes regarding the timing and viability
of a traditional education. The increasingly acceptable goal for the few able ones was
a university education.

The teaching of Latin given to girls is often very poor. It does not seem to be realised,
either by parents or Headmistresses, that some knowledge of Latin is desirable for any
girl who is coming up to the university, whether she intends to take up classical study
or not.....[Maths] is taught much more generally throughout the schools than Latin is -
much more time seems to be devoted to it. No doubt this is due largely to the
requirements in this subject of Cambridge and London and to the number of teachers
sent out from each place. It is to be hoped that the language requirements of Oxford
may in time tell in the same way.58

Here we see evidence that girls' schools were not yet caught up in the whirlpool that
forced pupils to take subjects that were the key to the next stage by way of entrance
examinations. This perceived failure was still causing problems thirty years later (see
chapter 4 page 135). Emily Davies faced tremendous opposition in her fight for the
admission of women to universities: not least from those who claimed that women
would not cope and were not sufficiently prepared to take the preliminary exams.®
Some of the women themselves felt that they were inferior and not up to the challenge

of classics at university:

Miss Lumsdon, the tutor [at Girton], a very dear creature and very kind to me, is
trying to persuade me to read for the Classical Tripos, which takes a man two and a
half years hard reading. 1 told her that even premising that I had sufficient mental
capacity for it, I was sure my physical strength was not equal to such Herculean
labour.”®

67 ibid. pg.42.

68 A C.Maitland, Principal of Somerville in Bryce Commission Royal Commission on
Secondary Education Vol.5, 1895 pg.193.

69 M.A. Hamilton Newnham, An Informal Biography 1936, pg.79.

70 R. Crawford Victorian Red Brick Early Days at Girton T.E.S.29.1.1960 pg.170.
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The problem many faced was that there was an insufficient basis of experienced female
teachers to provide a consistent grounding. The pioneers were extremely able women
who were finding their own way. Until education became more uniform there was a
cyclical situation of poor teachers providing poor teaching which thus created more
poor teachers, or even a lack of classically trained women all together.

Teachers: Chicken or Egg?

Although school mistresses were 'fresh, enthusiastic and comparatively untrammelled
in contrast to the school masters who were "weighed down by tradition, cast like iron
into the rigid mould of the past.,"7'such inexperience could result in substandard
teaching. Mary Hughes was sent to a private school in Highbury when she was eleven
and here the teacher pronounced 'miles' as if it were a measure of length. In poetry
lessons she pronounced Horatius Cocles as a shellfish.’? Two colleges had been
established, Queens in 1848 and Bedford in 1849 to train teachers and governesses.
These were the first attempts to provide further education for women. However,
progress was slow and the first woman's university college was not available until the
opening of Girton in 1869. Thus the Taunton report found that the heads of boarding
schools 'have rarely, and their assistant teachers almost never, any acquaintance with
Latin, still less with Mathematics or Natural Science”® In 1879 the report of the
Education Conference of the Society of Friends noted that:

Until parents... are willing to spend as much money on the education of their girls as
their boys, to give them facilities for going to University College or to Girton or
Newnham, we shall find that we shall have a difficulty in obtaining female teachers.”

So, how did those early schools cope at all? Some employed men to teach classics.
Miss Beale confessed that 'Some of our best classical teaching is done by men.”* At
Bedford College the first female head of the Greek department was Dorothy Tarrant in
1936, men having held the post since 1860. The first female head of the Latin

71 Thring in M. E. Bryant The London Secondary School Experience quoting special
conferences, 1890 - 1894 pg.348.

72 M.V. Hughes A London Family 1946, pg.62.

3y Bryce quoted in J. Kamm Hope Deferred. Girls' Education in English History

1965, pg.208.

74 1879 Report of the Education Conference of the Society of Friends Quoted in C. Stewart
pg.236.

75 Note earlier reference to W.H.D. Rouse's position at Cheltenham Ladies' College and D.
Beale's recourse to asking him to contribute the section on Latin in her book Work and Play in
Girls' Schools 1898.
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department was Margaret Alford in 1904, men having held that post since 1849.7¢ In
the early days the classical mistress was a rare and lonely woman who did not benefit
from the sense of belonging that made school masters so comfortable:

Masters in schools are mainly university men who hang together, but the school
mistress often has to teach herself and scarcely knows anyone in the world.”’

She certainly did not belong to the self perpetuating circle of teachers at some public
schools and would have lacked the sense of security this engendered.

As the first graduates capable of teaching Latin emerged from the universities
they were in great demand and sometimes returned to their old school to teach. The
better schools attracted the more able women, being unwilling to loose themselves in a
turgid academic atmosphere. The headmaster of Roan School for girls complained
that he had 'not had many teachers from the universities. They do not care to work
with us because we do not take classics far enough.”® Thus in many schools Latin was
a second class subject producing second class results:

Mr. Fearon reports unfavourably on the Latin that he examined, but this does not
appear to be inconsistent with the evidence of its utility, for the fault was plainly due
to want of teaching.”®

Gradually changes were being wrought and by the early eighteen nineties there
was a more optimistic view. Mrs. Kitchener wrote:

The whole race of assistant mistresses is so changed that it is difficult to believe that
many are sisters and daughters of the ignorant and oppressed woman on whom so
much slightly contemptuous pity was bestowed less than thirty years ago.2¢

A Bright New Dawn?

The development of education for girls had not been without its difficulties and as the
nineteenth century came to a close it was still an elastic and changing concept.
Although it was perhaps less of a disgrace for a woman to be associated with
academia, the old prejudices were still being fought against. However, as it became

76 M.J. Tuke A History of Bedford College 1939, pg.343.

77 FWH. Myers in Macmillan's Magazine Vol. 19, 1868, pg.160.

78 Bryce Commission Royal Commission on Secondary Education 1895 Vol.2, Pg.355.
79 D.Beale Reports Issued by the Schools Inquiry Commission on the Education of Girls
Dawvid Nutt, 1869, pg.4.

80 Bryce Commission Royal Commission on Secondary Education 1895 Vol.6, Pg.269.

43



Chapter 1

obvious that education and womanhood were not mutually exclusive, education for
women blossomed steadily. Emily Davies herself wrote positively about the progress
made:

There is an increasing neglect of the Greek and Latin Classics in ordinary
education..... That which in the case of boys seems drawing near to death, is, in the
case of girls, just beginning to live; and the classic languages in girls' schools and
colleges have to force their way to general acceptance through many difficulties and
prejudices 81

The Board of Education report on the curriculum of girls' schools published at the end
of the century remarked on the happy marriage between old learning and new
methods.82 Boys continued to receive their traditional education delivered in the time-
honoured way. That this was not perhaps the most effective teaching technique was
recognised by some:

...the melancholy fact stands, that the classics are taught in such a way as to benefit
only those who, by superior talents or an inordinately long continuance at school,
eventually emerge from the darkness overhanging their elementary training 83

Many a child would have found Latin easy and interesting, had we not been at such
pains to make it difficult and duli.®*

The emphasis of the curriculum was changing from original composition to
translation. Composition was no longer required in the Tripos or Oxford Honour
Schools, although still necessary for University Scholarships and competitions still
existed.8® However, whilst the emphasis may have shifted slightly, the content did not
and original composition lived on well into this century. The Public Schools
Commission, Clarendon, set up to examine the nine old 'great schools, Eton,
Winchester, Westminster, Charterhouse, Harrow, St. Paul's, Merchant Taylors,
Rugby and Shrewsbury, noted that the classics dominated the curriculum. In 1863
classical masters outnumbered all the others by 75:35 in these schools. The
commission realised the need for a broader curriculum, but were keen to keep classics
as its kingpin, there should be

81 E. Davies Questions Relating to Women 1910 pg.56.

82 Board Of Education S. Bryant The Curriculum of a Girls School. Special Reports
Vol. 2. 1898, HM.S.O. pg99.

83 D'Arcy Thompson Day- Dreams of a Schoolmaster 1912, pg.53.

84 ibid. pg.116.

85 M.L. Clarke Classical Education in Britain 1500 - 1900 Cambridge University Press,
1959, pg.92.
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some one branch of study, invested with a recognised, and, if possible, a traditional
importance, to which the principle weight should be assigned 8¢

The classics provided the best model for the study of language, the key to modern
languages, as well as poetry, history and philosophy. This, together with their

existing sound position made the commission ‘hesitate to advise the dethronement of
it."¥7

The Schools Inquiry Commission, under the chairmanship of Lord Taunton,
was established to investigate education in schools, apart from the elite nine great
schools. This too discovered that Latin was the soundest subject in the curriculum and
'it would plainly be in the highest degree inexpedient to dislodge it from its place till we
are sure of getting something better."®® However, they felt that Greek should only be
taught in first-grade schools. Patrons of the classically strong first-grade schools were
suspicious of placing trust in other areas of the curriculum, partly because of the close
relationship between classics and social status.

In fact they are often timid; and while very desirous that experiments should be tried,
not ready to let their own children be the subjects on which the trial should be made...it
seems often to be difficult to prevent these modem departments from being a refuge for
boys whose inferior ability or diligence has prevented success in classical studies.

They [the majority of the upper and upper middle classes] would, no doubt, in most
instances be glad to secure something more than classics and mathematics. But they
value these highly for their own sake, and perhaps even more for the value at present
assigned to them in English society. They have nothing to look to but education to
keep their sons on a high social level. And they would not wish to have what might be
more readily converted into money, if in any degree it tended to let their children sink
in the social scale ®?

Science and modern languages, particularly the former, were keen to offer themselves
as a 'better’ alternative to classics.

..the use of physical sciences is to train a class of mental facuities which are ignored,
so to speak, by a purely classical or a purely mathematical training.%

We see, however, that parents were not so concerned with the educational attributes
of the various subjects, but rather they were paying for their sons to be set on the right

86 Public Schools Commission Report Vol.1, pg.28.

87 ibid.

83 Schools Inquiry Commission Report Vol.1 pg.25.
89 Schools Inquiry Commission Vol.1, chpt. 4 pg. 15f.
90 pyblic Schools Commission Vol. 4 pg.364.
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road for a successful future, and from their own experience they knew that classics
played a vital role in this respect.

The face of education was changing. For girls the issue had been one of
academic education versus social grooming. The goal of university began to have a
realistic chance beside that of marriage. The traditional rite of passage experience for
girls, training to become a lady and a mother was being widened. The case that 'the
inferiority of girls' training [was] due to the despotism of fashion, or in other words
the despotism of parents and guardians”! was becoming a rarer one. Education for
girls began to flood a void and the character of this new education was examined by
customers, the parents, as to whether it offered wholesome and complete training for
the young girl. The relative value of different aspects of the curriculum were debated,
Latin having to win respect and a place for itself. In the early days the Latin option
was not always easy to offer due to a lack of qualified female teachers and schools
often had to rely on the skills of men. For boys education itself was the rite of passage
experience. The vocation of boys, to become an English gentleman was fulfilled by
the classical education at public schools and so the dilution of its exclusivity was
feared. There were the rumblings of discontent, but the traditional schools felt safe.
School masters were set in their ways and although the new century was to bring
change, as yet the sword of Damocles was perceived as remote and far from
threatening to the stability of their existence. Science and modern languages posed an
insubstantial threat, from their position of weakness they could not be considered as
serious contenders to change the balance of the curriculum. Although the Public
Schools' Commission and the Schools' Enquiry Commission accepted boys received a
classics heavy diet they could see no better alternative. Education for girls was
stretching forward, whilst that for boys tended to look back wearing rose tinted

spectacles.

91 E Davies Questions Relating to Women  [written in 1868] 1910, pg.128.
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The Preparatory School
1902 - Early 1930's

'You have never done any Latin before, have you?' he said.
‘No Sir.'

'This is a Latin grammar.’ He opened it at a well thumbed page. 'You must learn this," he
said, pointing to a number of words in a frame of lines. 'I will come back in half an hour
and see what you know.’

Behold me, then, on a gloomy evening, with an aching heart, seated in front of the First
Declension.

mensa a table mensae of a table
mensa O table mensae to or for a table
mensam a table mensa by, with or from a table

What on earth did it mean? Where was the sense in it? It seems an absolute rigmarole to me.
However, there was one thing I could always do, I could learn by heart. And I thereupon
proceeded. as far as my private sorrows would allow, to memorise the acrostic-looking task
which had been set me.

In due course the master returned. 'Have you learnt it?’ he asked.

1 think I can say it , sir,’ I replied and gabbled it off ......'What does it mean , sir?’

‘It means what it says. Mensa, a table. Mensa is a noun of the First Declension. There are
five declensions. You have learnt the singular of the First Declension.’

‘But,’ I repeated, 'What does it mean?’

'Mensa means a table.’

Then why does mensa also mean O table?' I enquired. 'And what does O table mean?’
'Mensa, O table, is the vocative case.’

‘But why O table?’ I persisted, in genuine curiosity.

'O table - you would use that in addressing a table, in invoking a table.’ And then seeing he
was not carrying me with him, 'You would use it in speaking to a table.’

‘But I never do,' I blurted out, in honest amazement.}

1 W. Churchill My Early Life 1930 pg.16.
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A boy destined to be educated at public school would have begun his preparation many
years earlier, first with a tutor at home, or attending a small private school and then
by transition at the age of eight to a preparatory school, often boarding away from
home. It was usually here that he met classics for the first time and it was here he
came to realise that progression to public school depended largely on his mastery of
these ancient languages. For the eight year old the mysterious, obscure tongue was
part of the alien environment in which he now found himself:

When I first started learning Latin at the age of eight, I did not have the faintest idea -
and I don't suppose many of us did - whether this was a language actually spoken by
people or whether it had been especially invented at Summer Fields for our
delectation 2

However, unlike his father, the average preparatory school boy would only meet one
ancient language at first: Latin, although there was a probability that he would start
Greek before entering public school. The question of how much Greek should be
taught and when had been discussed in length at the start of the century.

A Battle Drawn

In 1893 the Oxford and Cambridge Secondary Education conference proposed that it
was undesirable to teach all boys Greek. Throughout the next decade this was
discussed at the preparatory schools' annual conference and it would seem that ten
years later there were many who had been persuaded of the validity of this proposal:

It is noticeable that four members of the committee of AHMSP who spoke in favour of
the resolution remarked that a few years ago their votes would have been given in the
opposite way, but that they had gradually and in most cases reluctantly come to the
conclusion that Greek should no longer form a necessary part of the school
curriculum 3

The reality was that the scholarship demands of the public schools had a stranglehold
on the curriculum of preparatory schools:

..a boy barely twelve years old will discontinue all but a modicum of mathematics and
other subjects and be pressed on in Latin verses and Greek sentences and the
construing of difficult classical authors, till, by the time he is thirteen and a half, he
is able to produce remarkably skilful bits of translation, but is contentedly ignorant of
English and other history and has no knowledge whatever of the shape, size and
quality of the countries of the habitable globe, and perhaps more injurious still, does

2 Prof. I. Morris in A Century of Summer Fields Ed. Usbome pg.257.
3 Preparatory Schools Review  Vol.3, No.23. 1902, pg.165.
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not know whether the Reform Bill came before the Magna Carta, or the sense of
either.

Entrance examinations, round which curricula were shaped, provide a key thread that
runs throughout this study. Even in the early years boys received an academic diet that
was designed for passing examinations, in particular the highly sought after
scholarships.

By 1899 the preparatory schools committee put four proposals to a
subcommittee appointed to liaise with a subcommittee of headmasters:

1. The curriculum should be wide rather than specialised.

2. The curriculum should be designed for the average, rather than the brightest
boys.

3. Latin (translation, grammar, prose - sentences and continuous), French

(translation, grammar, sentences), English, Divinity, English history, Geography
(Physical and political) and Arithmetic were to be obligatory subjects.

Greek (translation and grammar), Algebra and Euclid and drawing were to be
optional.

4. Scholarship examinations should follow the lines of the entrance examinations,
with the addition of Latin verses and Greek sentences.>

This last point was to prove significant in the development of discussions on the future
of Greek.

4 E. Lyttelton Entrance Scholarships at Public Schools and Their Influence on Preparatory
Schools in Special Reports on Educational Subjects 1906 Vol.6 pg.100.
5 ibid. no.32 Vol.4 1905, pg272.
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In 1904 the Common Entrance examination to public schools was established,
papers being set in the following subjects: ¢

Latin English

1) Unseen translation 45min. 10) Reproduction of story 20
2) Prose or sentences 45 11) Essay 20

3) Grammar 30 12) Grammar 20
General Mathematics

4) Scripture 30 13) Arithmetic 40

5) History 30 14) Algebra 40

6) Geography 30 15) Geometry 40
French Greek or German

7) Unseen translation 30 16) Unseen translation 30
8) Composition 30 17) Composition 30

9) Grammar 30 18) Grammar 30

19) Latin verse or Science 1 hour

Both Latin and mathematics are allocated more time than other subjects. It is
interesting to note that science appears as an option against Latin verse, suggesting
that those who were not up to tackling Latin verse took the supposed easier option of
science. This reinforces later findings that science was a second class choice.

At the Headmasters' conference in 1906 Dr. Upcott of Christ's Hospital
proposed that Greek should not be an element of any entrance examination, including
scholarship exams, but should be commenced at public school. His first principle for
this was that it was unwise to be studying the elementary stages of four languages at
the same time. English, Latin, and French were enough to burden the young mind.
Secondly concentration on classics resulted in boys being 'distressingly ignorant of the
commonest facts of history, geography and simple "nature” subjects.’ Thirdly
insufficient time was allocated to the teaching of English; and finally 'the present
system was highly uneconomical in days when economy of time was of paramount
importance.” Greek was described as an 'incubus' which restricted schools from
offering a broad education.

6 Report of Head Masters' Conference 21/22nd Dec 1905 pg.91.
7 Headmasters' Conference 20 Dec. 1906, pg.46-9.
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Whilst the crowded nature of the preparatory school timetable was readily
admitted, the public schools were reluctant to take up entire responsibility for Greek,
feeling, as one letter stated, that their time table was equally full.® In 1902 Dr. Warre,
headmaster of Eton, and Dr. James, Headmaster of Rugby, were opposed to the idea
'urging that Greek must be begun at an early age and that the dropping of Greek in
preparatory schools would mean its almost total abolition from public schools'. They
claimed that as it was of the thousand boys entering public school only half had any
practical knowledge of Greek.® The largest and more traditional public schools held
much influence. It was said that three or four schools offering the most valuable
scholarships 'could practically control the curriculum of the English Public and
Preparatory School education'.1® Thus Dr. Warre and Dr. James, representing two of
the more elite public schools, were powerful voices. The public schools were
unfamiliar with teaching elementary work: one public school master voiced his fears
when saying to W.H.D. Rouse 'How on earth are we to teach boys things they do not
know?'!1

The proposal was not without its opponents. One wrote of three sources from
which support came explaining their rather dishonourable reasons in favour of the plan:
a. the utilitarian parent, who wishes to see a positive return in commercial value
from every subject handled by his son.

b. The preparatory schoolmaster, oppressed with an overloaded curriculum and
desirous of throwing overboard one of its heaviest subjects.

C. The average boy - mostly lazy - and terrified by the sight of the Greek
character, later on by irregular verbs.12

However, in 1906 the Head Masters' Conference upheld Dr. Upcott's proposal
and 'resolved by 26 votes to 4 that Greek ought no longer be required in entrance or
scholarship exams at public schools.’3 So at the hands of such a small represenation
from the teaching profession the die was cast, with foreboding from some:

Relieve the prep. schools of Greek and in twenty years - possibly in ten years - Greek
will have fallen to the position of Hebrew.!4

8 Letter from A.C. Benson in Preparatory Schools Review  Vol.4, No.24, 1903, pg.2.
9 Preparatory schools Review  Vol.4, No.25, 1903, pg.49.

0 Headmasters' Conference  Dec 1906, pg.56.

11 jbid. Dec. 1909, pg.54.

12 preparatory Schools Review ~ Vol.3, No.23, 1902, pg.183.

3 Preparatory Schools Review  Vol.5, No.36, 1907, pg87.

14 Dr. James in Preparatory Schools Review ~ Vol.5, No.42. 1909, pg.297.
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However, the matter was far from closed. The vote at the Headmasters' Conference
represented a fraction of schools and teachers and had little practical effect. The
following year, 1907, the Conference discussed the proposal that 'undue pressure is
put upon boys at preparatory schools by the requirements of Scholarship Examinations
at the public schools and that in the interests of education the best remedy lies in
lowering materially the standard of knowledge required in the Greek language.'’® Thus,
in spite of the previous year's resolution Greek still formed part of the scholarship
papers at least. Preparatory school boys were expected to excel in classics,
mathematics, French, English, history and geography, putting tremendous pressure
on them. In order to overcome this Dr. Burge, of Winchester, proposed that boys
concentrated on basic grammar, rather then tackling difficult unseens in the
scholarship papers, this groundwork being more suited to preparatory schools that
public schools. Mr. Lyttelton, of Eton, seconded the proposal, claiming that they
had already lowered the standard of Greek in the entrance examination, but because
'teaching in the Preparatory Schools was dominated by the requirements of the
Scholarship Examination' this had done little to ease the congestion of the
curriculum.!¢ He even saw that a firm grounding in Greek, with less time spent on
translation would enable preparatory schools to teach more geography and history,
enabling the public schools to omit these from their curriculum for the first two years,
betraying a self interest to take pressure off the public school timetable, rather than
concern for the needs of his preparatory school colleagues. This proposal sparked
lively discussion. Dr. James denied that preparatory school boys were overburdened,
especially not the scholars, it was the less able who tended to be subject to cramming
techniques. The suggestion to concentrate on grammar was generally disapproved:

He could not imagine anything more likely to make a study of Greek in Preparatory
schools a dull, forbidding and repulsive subject than to confine it absolutely to the
elements of Greek.!”

Mr. Wynne-Edwards (Leeds) was concerned that such a slow start would, in tumn,
reflect in the product of the public school, thus sullying their name with the
universities. This reflects the public schools' concern to maintain their own standards
at university entrance level, the all important entrance exams being the driving force in
everyone's mind. However, he did point out that the previous year's resolution had
not been put into practice, suggesting that they beware of making insincere decisions.
In the event the motion was voted against by 16 votes to 10.

15 Headmasters' Conference  Dec.21st 1907, pg.44.
16 ibid. pg.48.
17 Mr. Moss, Shrewsbury ibid. pg.55.
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The following year Mr. Gilson (Birmingham) suggested that only two foreign
languages be necessary for admission to public school, one of them being Latin. The
ensuing discussion led to the proposal of a conference to explore the matter with
preparatory schools with the aim of drawing up a suggested scheme of studies.!® The
resultant curriculum committee made its proposals the following year. It set out the

four main issues:

1. During the past thirty years the growth of preparatory schools had been such
that they are the main feeders for public schools. (Thus the teaching would be of a
more uniform standard than when the trend was to be tutored at home.)

2. The growth of the Entrance Scholarship system, 'which in the opinion of most
Preparatory School masters determines directly or indirectly the whole preparatory
school curriculum.’

3. The increase in the number of subjects considered important.

4. A feeling of uncertainty and dissatisfaction on the part of preparatory and
public schoolmasters.!?

The committee found that pressure was caused by the demands of the
scholarship examinations and the fact that few public schools made any provision for
boys who had no previous knowledge of Greek to enter their classical sides. In spite
of this they thought it unwise to start a third language until firm foundations had been
made in two, those two being French and Latin. English should have a place on the
curriculum. So it was suggested that able boys began Greek two years before leaving
preparatory school, above average boys started one year before leaving and the
remainder either began at public school or did not tackle Greek at all. Under this
system the currticulum might look something like this:

18 Headmasters' Conference  Dec. 22nd 1908, pg.49.
19 ibid. 1909, pg.131.
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The Headmasters' Conference suggestion for time allocation within a curriculum where
Greek is begun in the top years at preparatory school 2°

Before Greek is begun After Greek is begun
| English 10 half hours 6 half hours
Latin 10 three quarter hours 7 three quarter hours
French 6 half hours 6 half hours
Mathematics 6 three quarter hours 6 three quarter hours
Scripture 4 three quarter hours - not | 4 three quarter hours - not
including Sunday including Sunday
History " " N " "
Geography 3 three quarter hours 2 three quarter hours
39 periods = 25 Y hours 31 periods = 20 Y4 hours
(leaving 8 periods = 5 hours
available for Greek

The above timetable would also leave time for drawing and manual training.
The committee realised the weight of the scholarship examinations and issued the
following waming;

No reform or system such as we have indicated is practicable unless the leading Public
Schools agree to give practical encouragement to it by the conditions which they
impose upon Preparatory Schools.?!

They suggested the requirement of certain standards in English and French or a more
favourable weighting of marks for English and French to overcome this hurdle.

In reality preparatory schools continued to follow their own course and taught
at least some Greek. Independent schools were just that and followed the course of
action they thought best. Preparatory schools were loathe to drop a subject which had
been the essence of scholarship and looking to the demands of future examinations
continued with their traditional approach. The Sandroyd magazine printed the
following article in 1909 which sums up the situation well and is worth quoting in full.

At present some 35 boys out of 80 are leaming Greek. Public Schools are beginning to
object to so many boys joining them destined for Oxford or Cambridge and yet
unacquainted with the rudiments of Greek. This of course means that a year or more
before leaving their Public Schools, such boys have had to give up their regular work
and begin the Greek alphabet. To avoid this, some of the Public Schools are placing
our Modem Side Boys, who are intended for the universities, on the Classical Side,
where, not having done any Greek, they are placed at great disadvantage to
themselves in the lowest forms. It would be far better for the Public Schools, for

20 jbid pg.135.
21 ibid. pg.137.
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Sandroyd, and for the boys themselves, if Parents of such boys would harden their
hearts and let their sons do Greek here. By this they would be enabled to pass their
Smalls or Little Go at 16, and then take a tearful farewell of that great language, and
specialise in whatever other branch of leaming they may take up. As matters are at
present Greek is absolutely required at the Universities, the non-resident voters of
which are apparently untainted by the prevalent craze for (so called ) Reform. 22

In 1911 the Headmaster of Eton clarified his school's position: 'Greek will be an
optional subject (in the Entrance Exam), but as a rule a boy will not be placed higher
than middle IV unless he offers and reaches a fairly high standard in Greek.””? Here he
is following the guidelines of the curricula committee whilst warning that Greek still is
highly valued. In 1912 an article in The Preparatory Schools Review suggested that
Greek was best suited to able boys who were well on their way to mastering Latin,
echoing the advice of the curricula committee 2 In view of the vacillations of the
public schools, preparatory schools could be forgiven for adopting a 'head in the sand'
approach. In 1913 the Headmasters' Conference decided to send copies of the
curricula committee's suggestions to all head masters of preparatory schools in an
attempt to 'make it clear that these principles must be carried out.”> Mr. Rendall, of
Winchester, bemoaned the fact that the proposals had not been printed in 7he
Preparatory Schools Review. On being advised that they had, he considered the lack
of their application due to a lack of duty on the part of the preparatory school masters.
As we shall see with regard to reformed pronunciation, and the age at which Latin
should be, started the preparatory school masters were set in their ways and the
majority were intransigent and disinterested when it came to change. A memorandum
printed in the Preparatory Schools Review at the same time speaks of the change being
only ‘partially understood in many preparatory schools' and explains the situation
clearly laying emphasis on the fact that:

We hope it will be soon generally known that weak Latin, English or French is not
mended by weak Greek, and that marks given for Greek are not added to those for
English, Latin and French, unless these latter would entitle the boy to a place in a
form in which Greek is done.?6

Preparatory school masters were aware that public schools still wanted able boys to
have a grounding in Greek: it was a matter of honour that as many as possible went
into the highest sets at their public schools. Schools that prided themselves on feeding
the elite public schools felt keenly about their academic reputation.

22 Sandroydian  Aug.1909, pg.6.

23 The Preparatory Schools Review Vol.6, No.48, 1911, pg.134.

24 ibid. Vol6, No.52, 1912, pg.257.

25 Headmasters' Conference  23rd Dec 1913, pg.48.

26 Memorandum in The Preparatory Schools Review n0.56 Vol.6 1913, pg409.
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Public schools were content with the compromise reached and in 1913
Winchester announced that it would model its scholarship and entrance examinations
on the criteria suggested by the curricula committee?’” Letters from Eton and
Winchester sent to preparatory schools in 1917 show a sympathetic following of the
committee's suggestions, although, whilst not specifically stated, the importance of
Greek within each school is strongly suggested.?® They had come to a conclusion
which, as described in a reiteration of the report in 1916, was ‘tentatively progressive.'
It did not exclude Greek from the timetable, but left scope for the most able to pursue
it. However, there is evidence that some preparatory schools resented the authority
and influence of the public schools, thus refusing to comply with their ideas, revelling
in their independence as Mr. Lionel Ford explained to the Headmasters' Conference:

..there is a small but important section of Preparatory School Masters who are utterly
opposed to the idea which this report embodies, the idea, that is, of co-operation
among the Schools themselves....they have made a fetish of individualism and are
fighting for a freedom that would destroy any prospect of co-operation between
school and school. They are contending for a principle which we have long since
abandoned.?®

Thirteen schools had signed a manifesto rejecting the report, but their protest had
come too late to make an effect. Thus it would seem that although the battle to reduce
the influence of Greek was seemingly won, it was not in fact a clear-cut result. By the
1920's inspection reports refer to small classes of Greek in existence place at the top of
preparatory schools, reflecting the agreements of the last few years. However, Greek
had not lost its importance for the top scholarships and the status of a prep school
depended to a large degree on the number of boys sent to the most prestigious public

schools.

Only eight boys take this subject and two masters are required for them. So long as
some of the public schools lay stress on the subject for scholarships, it has to be
retained in preparatory schools, but its retention obviously involves a waste of
power 3¢

Here the perceived importance of scholarship examinations is seen not only to affect
the syllabus, but also the staffing levels and therefore the budget of a preparatory
school. However, in time the less ambitious preparatory schools were having to
struggle to keep Greek 'alive’. An inspection report for Sherborne preparatory school

27 Headmasters' Conference  Dec.23rd 1913, pg.49.

28 The Preparatory Schools Review  No.68 Vol 7 1917, pg.329.
29 Headmasters' Conference  21st Dec 1916, pg.120.

30 mnspection report for Sandroyd 1921 Ed 109/5573, pg.6.
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in 1928 noted that only three boys were taking Greek and it was hoped that numbers

would increase soon.3!

Latin At First ?

There was much debate as to the optimum age for starting to learn a foreign language
and what that language should be. At the turn of the century it was general practice
for a boy to start Latin as soon as he entered preparatory school, aged 9.32 It was
probable that he would begin French at the same time and possible that his skills in
English would be weak. The report of the Classical Association Curricula Committee
on the teaching of Latin in secondary schools stated that the emphasis in preparatory
schools should be on mastering English skills, it was a mistake to begin two foreign
languages at the same time and pupils should be fairly competent before starting a third
language.3* This was to avoid the sort of confusion such as that of the young pupil
encountered by the Reverend Bull:

I once had a boy from another school a week before his eighth birthday. He had begun
French, Latin and Greek simultaneously in the previous term. He declined povoa with
Latin endings, and, needless to say, he could neither read, write nor spell the most
elementary English 34

The Curricula Committee accepted that a popular choice for a first language
was French, partly due to the colloquial nature of its teaching in some schools, but
hoped that Latin would not be started later than the age of eleven. Greek should be
postponed until 'the pupil is at least able to translate an easy piece of narrative Latin,
and is so familiar with the commonest inflexions and constructions that he can use
them correctly in composing Latin sentences of a simple character.® Dr. Postgate
(Trinity College, Cambridge, founder of the Classical Association.) felt that because
Latin is more difficult than modern languages it should be started first, in order to give
the pupil a head start.3¢ The Organisation and Curricula of Schools, published in

31 Inspection report for Sherbome Preparatory school 1928 Ed109/1072, pg.6.

32 H. Frampton Stallard The Timetable of Work in Preparatory Schools in Special Reports
On Fducational Subjects  Vol.6 1900, pg.59.

33 Report of the Curricula Committee on the Teaching of Latin in Secondary Schools in
Classical Association Proceedings  Vol. 5, 1907, pg.98.

34 Rev. R. Bull in Classical Association Proceedings discussion on the teaching of Latin in
secondary schools Vol. 5, 1907, pg.26.

35 Report of the Curricula Committee on the Teaching of Latin in Secondary Schools
Classical Association Proceedings Vol. 5, 1907, pg.100.

36 Dr. Postgate, Classical Association Proceedings discussion on the teaching of Latin in
secondary schools  Vol.5, 1907, pg.22.
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192637, described a variety of curricula for state education in which the earliest Latin
is begun is twelve and Greek fourteen. Such a course of action was adopted by
Manchester Grammar School?® which started French at the age of nine. The Perse
School at Cambridge followed a similar pattern starting French at ten, Latin at twelve,
Greek at fourteen and German at Sixteen ( when French could be dropped ).3° The
1921 Prime Minister's report follows these general principles, but notes that; 'it is the
practice of some preparatory schools to begin Latin first...it is urged that Latin, in its
earliest stages, provides a more vigorous logical training than French, requires greater
mental effort, which nevertheless is not too severe for young boys.# Sherborne
Preparatory School was one of these schools, and was criticised for ignoring the
advice of the Curricula Committee:

All boys begin Latin and French in form IV [the lowest form]. It is doubtful whether
this is really the wisest plan. The study by boys under 10 of two foreign languages,
both of which are probably new to most of them, must impose a severe strain and even
tend to interfere with progress in other subjects.4!

When Sherborne Preparatory School was inspected some fourteen years later the same

criticisms held true:

An attempt is made to start boys in both French and Latin in form V. It is doubtful
wisdom to begin either language until a better grounding in English has been given,
while there is nothing to be said for beginning both simultaneously.4?

The fact that many preparatory schools did not act on the above
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