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factors that may optimize the provision of suchpsarp

Design: A two-stage qualitative study.

Method: In stage one, four different sport and educatgdtirggs in the UK were examined: A
tennis academy, a football academy, a national fieckey squad, and a high-performance
swimming squad. Interviews were conducted with atldetes and associated significant
others from each setting. In stage two, nine caweformer international athletes from a
variety of sports and countries recalled their eigmees of managing a dual career. Analysis
was conducted following the procedures outlined/ilgs, Huberman, and Saldafia (2014).
Results: Overall, athletes in stage one and two perceilatitb maintain their dual careers,
they were heavily dependent upon the support aiifssgnt others. The role of the support
network was to recognize the demands of a duakcaaaticipate problems, value education,
minimize barriers, and create autonomy-supportiwgrenments. Key factors to optimize
such support were focusing on the whole personjigirgy integrated support, and fostering a
culture that promotes continuing education.

Conclusions:Results indicate that athletes require particylpes$ of support within their
home, at school, and in their sport context tolile &0 manage their dual career. However, a
range of individual and group-level factors mayuehce the extent to which such support is

available to athletes.

Key Words: Dual Career, Sport, Education, Adolescence, $&etipport
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Bundgaard, & Selanne, 2015). The stimuli for suedearch has been the recognition of the
individual and societal benefits that arise whdneteés maintain their education or a
vocational career while competing on the intermalstage (cf., European Commission
2007, 2011). Research has identified that athighesgain academic qualifications are better
prepared to manage transitions, cope with expetdduinexpected exits from sport, and have
the potential to make a positive contribution te workforce beyond sport (Torregrosa
Ramis, Pallarés, Azocar, & Selva, 2015). Additibpahany athletes are unable to maintain a
living from their sport career earnings for an exked period of time (cf., McCormack &
Walseth, 2013), so ensuring athletes can star@fsl career” when they retire is necessary.

Athletes usually demonstrate high levels of motorator the maintenance of a dual
career (Lupo et al., 2015). However, it can beallehging proposition and one that is a
concern for most high-performance athletes (Ryka. e2015). Such challenges arise because
success in both elite sport and education/workiregextensive time commitments (Ryan,
2015). Time commitments increase through childhaxod particularly in adolescence as
academic workload, along with training and compmtitoad, increase rapidly (Borggrefe &
Cachay, 2012). Consequently, maintaining a duaerazan result in fatigue, a loss of
motivation, a lack of opportunities to participateactivities outside of sport or education, as
well as athlete overload and increased injury (esg., McCormack & Walseth, 2013).

Despite the potential negative consequences odthbeve, the impact of engaging in a
dual career on athletes’ actual sporting successaap equivocal (Henry, 2010). There has
been some indication that the simultaneous engagiemsport and academia could result in

a decrease in sporting performance and has beerted@s a concern for some coaches
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Athletes highlighted numerous benefits from theialdcareer including: the belief the skills
learnt in one setting were transferred to othées;alance of intellectual and physical
stimulation, which increased motivation and comneitinto both domains, and; feelings of
security in their sport, which allowed athletep&rform better.

Recognising the difficulties associated with maimtay education while participating in
elite sport, the European Commission and the Iate@nal Olympic Committee (I0C) have
acknowledged the need to research and promotagmiiegarding athletes’ engagement in
education (cf. Amara, Aquilina, Henry, & PMP, 20@¢uilina & Henry, 2010). Such
attention to understanding and developing sporteghatation policies is important to
increase opportunities for adolescent and young athletes to succeed in academic and
sporting domains. However, such a focus on poliy @rganisational factors associated is
insufficient if we fail to concurrently understatite more proximal support athletes require.
Aquilina (2013) explored the social support netwonkversity student-athletes utilized to
manage their university and sport involvement.l#t inore distal levels, Aquilina highlighted
the role of the European Union and the Internati@tgmpic Committee, elite training
centres, NGBs, the state, researchers, and metiadhin supporting student-athletes. At the
most proximal level, the need for support from &ait staff, clubs, peers, coaches, and
family were highlighted. Such findings have beepmarted across many studies of athletes
engaged in tertiary (i.e., university) educatiomg(eBrown et al., 2015; Carless & Douglas,
2009) and together provide extensive insights tinéolives of university student-athletes.

In contrast, our understanding of the support neéyealented adolescent athletes to

maintain their dual career before they reach usitiehas received scarce attention (cf.
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proximal support needs of prospective elite atklef®r instance, Larsen et al. (2013)
examined the environmental characteristics of aesssful under-17 male soccer team. Most
pertinent for the current study, the players perxtithat maintaining a dual career was
particularly demanding. Players indicated beingeéty dependent upon tangible and
informational support provided by their schoolyas| as regular communication between the
club, the school, and their parents to manage $emabtraining demands. Clearly, given the
complexity associated with a dual career, spee@mination of this area is warranted to
ensure that athletes receive optimal support.

Particularly, there is a specific need to undestahat support is required for mid to
late-adolescent athletes because, from the agEs/Hh to 18 years, athletes encounter a
critical time of life as they experience multiplerdands and transitions, many of which are
associated with athletes’ engagement in dual caeeay., Stambulova, Engstrom, Franck,
Linnér, & Lindal, 2015). As highlighted within thdolistic Athletic Career model, during
mid-late adolescence athletes may be transitiofangonsidering transitioning) from
secondary to tertiary education, experiencing chamg their psychosocial support, and also
potential changes in financial support (Wyllemagjrigs, & De Knop, 2013). These changes
may co-exist with elevated athletic demands and,timid-to-late adolescence is a time when
support for a dual career is likely to be particlylanportant.

The need for such support has been illustrateddarécent studies of adolescent
athletes (Baron-Thiene & Alfermann, 2015; Stambaleval., 2014). For instance,
Stambulova and colleagues (2014) examined thelswwiacultural influences on the dual

career experiences of Swedish adolescent athlesg®d schools. Reinforcing the findings
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121 ways in which such support was provided was natudised. In fact, beyond knowing that
122 support is required, we are unaware of what suppoequired from individuals surrounding
123  athletes to enable them to successfully maintainad career.

124 If we are to create effective policies to facikathletes’ dual careers, generate

125 guidelines for organizations or clubs, or provideeation to coaches, parents, teachers or
126  athletes, we must generate clearer insights i@ pecific support needs for such adolescent
127  athletes. To this end, the objectives of this stwdye to, (a) understand the role of the social
128  support network in facilitating a dual career ilmg@nd education, and; (b) gain insights into
129 factors that help optimize the provision of suchmsurt.

130 Method

131  Methodology

132 To address the aforementioned research questitws;stage qualitative design was
133  adopted. Such an approach was deemed appropnidtefourrent study as we sought to

134 understand the experiences athletes and memb#rsio$ocial support networks have of
135  providing and receiving support for a dual careBne study was positioned within the

136 interpretivist paradigm, underpinned by ontologiedhtivism and epistemological

137  constructionism. That is, within this study, it wessumed that reality is multiple and

138  subjective and that knowledge is socially consed¢Sparkes & Smith, 2014).

139 Stage one focused on understanding the supporitedduom, and delivered by,

140 members of adolescent athletes’ support networdsaa variety of sports within the UK.

141 The focus on various sports was driven by a recmgnihat opportunities to combine

142  education and training/competition vary across tsptnight & Holt, 2011), that the motives
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and members of their support network from four sppavhich were selected based on: 1)
Education and sport combination (traditional schpltraditional school and academy
provision; sport academy and online/home schogalidggyport type (individual, traditional
Olympic sport; team, traditional Olympic sport; imdual, professional sport; team,
professional sport), and; 3) Athletes’ age (atlsetged 15-16 years, completing their GESE
exams and athletes aged 16-18 years, currentlyletinghigher education awards). The aim
of such criteria was to achieve maximal variandgben participants.

Having completed stage one, stage two sought tmieathe extent to which the
findings from adolescent participants in the Ukyakd with, or could be corroborated by,
elite athletes in different sports and countrie®\whd achieved success in their sport while
maintaining their education. Specifically, stage sought to examine the adolescent dual-
career experience of athletes who had achievdtedtighest levels (e.g., competed at
Olympic Games and World Championships) in theirspile also completing their school
and/or university education (i.e., dual careemait®). Such retrospective accounts were
deemed valuable as they provided the perspectiaéhtdtes who had experience of
succeeding in sport while studying, and as suclewea position to reflect on the long-term
impact and value of the support they received aadatescent athlete.

The Research Team
In line with an interpretivist paradigm, it is imant to note the roles and experience

of the research team. The first and second autkog taoth responsible for developing the

! The General Certificate of Secondary Education$60s an academic qualification,
generally taken in a number of subjects by puglthair end their compulsory secondary
education in England and Wales.
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169 third author conducted the majority of interviewsstage one.

170 When starting this study, the first author had agpnately eight years of experience
171  as a qualitative researcher within youth sporthwispecific focus on the role of parents.

172 Further, she had approximately 15 years of expeeienh studying while competing in sport.
173  The second author had over 20 years of experienaeyauth sport researcher, with a

174  particular focus on parents and coaches. He ald@Wer 30 years of combining sport and
175  education/work. Finally, the third author was atgosduate student completing his MSc by
176  Research and had experience of playing countyegidmal-level rugby union while

177  completing his compulsory and higher education.

178  Stage one

179 Participants and Sampling.Aligned with the desire to sample a range of spod

180  schooling set-ups, four sporting set-ups were sadieitom which to sample participants: 1) A
181 tennis academy, in which athletes complete thaication and sport at one venue; academic
182  work is provided through an online education systerrseen by a tutor; 2) National field
183  hockey squad in which athletes attend a regulav@chccess training and competition

184  through local clubs and leagues, with monthly nmaldraining events and international

185  competitions, 3) A high performance swimming sqoahprising international swimmers,
186  accessing education through the traditional schgstem and completing their training before
187  and after the school day; and, 4) A football acaglemich caters for elite football players

188  who complete their education through the traditi@ehool system to the age of 16 years and
189  study at the football academy from the ages of 8 gelars.

190 Within each sporting set-up two athletes, one ddgtlé years completing their
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194 the athlete interviews, each athlete was askeast@ly and verbally identify the members of
195  their support network they perceived to be paradulinfluential in their dual career. Such
196 athlete-centered choices were deemed importarg smavoid any external presumptions or
197  predetermination of significant others. Having itiieed the people they deemed to be

198 influential, approval to contact them was gainexhfithe athletes and then consent to

199  participate was gained from the individuals thewel All but two individuals (one

200 footballer's mother and one teacher) agreed togiaate. Table 1 provides detail on the

201  participants from each sport and Table 2 provitiesotverall demographic information.

202 ****nsert Table 1 around here ****
203 ****Insert Table 2 around here *****
204 Procedure.On receipt of institutional ethical approval, agmiate venues from which

205 to recruit participants were identified based upgmresearch team’s knowledge of different
206  sports and through conversations with sport s@eatid performance lifestyle advisors.

207  Having identified appropriate venues, approval s@sght from the head coach to approach
208 athletes deemed to be succeeding at managing @ahealr. The athletes were approached
209 and provided with an information sheet. Once a#lslétad responded, an appropriate time and
210 location for an interview was identified. Prioritderviews, informed consent was received
211 from the athletes and, where necessary, their fgren

212 Data collection.Data collection occurred through semi-structurgdrviews. The

2 AS and A levels are the traditional qualificatiaféered by schools and colleges for 16-19 yeas.cldhey
generally focus on academic subjects, although somevork-related. AS levels are usually takerhadfitst
part of an A level course, although they can beneaks a stand-alone qualification. BTEC (Businesk a
Technology Education council) are specialist waglated qualifications that combine practical leagnivith
theory content. They are usually conducted betvileemages of 16 and 19 years.
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involvement in sport/the athletes’ sport and schibeixt questions moved onto general
perceptions of dual careers and the benefits aalleciges associated with maintaining school
and sport. The interviews then moved onto the maestions, asking the participants what
support they required or provided to enable thietho maintain their dual career.
Penultimate questions focused on factors that mgact upon the support required or
desired. Finally, the interviews ended with questisummarizing the key ideas identified
earlier in the interview. Interviews ranged in lémfrom 30 to 87 minutesM=47 mins).

Data analysis.All interviews were transcribed verbatim and thhead and re-read by
the first author to ensure immersion in the datee Fanscripts from each participant from
each sport were read and each interview for eaatt g@s then individually analyzed
following the qualitative data analysis proceduemmended by Miles, Huberman, and
Saldafa (2014). Analysis occurred in three stdgestly, descriptive codes (e.g., talking to
athlete, structuring communication, making timedtrers) were allocated to the data to
identify the raw data themes. Next interpretiveegduch as help timetabling and
understanding demands, were generated. These gamgsdescriptive codes into more
abstract concepts. Finally, pattern codes (e.glerstanding of the demands of a dual career,
valuing education) were identified, which demonsttlarelationships between the interpretive
codes and provide an indication of the overarchdiegs contained within each sport. A
summary of the overall findings for each sport wWaesn constructed, prior to comparing the
codes across sports. Cross-sport analysis occhyrpthcing the pattern codes from each of
the sports within data matrices to allow for sysaémreview of the data.

Stage Two
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seven had retired from their sport. Participantapeted in swimming, shooting, pentathlon,
sailing, alpine ski-racing, and badmintpand all had attended at least one Olympic games o
World Championships as well as European, All-Afnicand Commonwealth games. The
participants had attended 12 Olympic Games and @4dAChampionships, amassing a total
of seven gold medals, 13 silver medals, and fiembe medals across these championships.

All of the participants had completed their compus(secondary) education while
competing, in one of three varieties of institusoRour participants had attended a private
school, two attended a sport school, and threecbatgpleted their schooling through the
mainstream system in their country. While competsig had also obtained a Bachelors
degree, and two a Masters degree. Of the seveadetihletes, one was in full-time education
and the other six were in full-time employment.c®imetiring, two participants had
completed a bachelor degree, one obtained a Mat#grse, and one completed a PhD.

Procedure.Following the completion of phase one, phase tws @aried out.

Through communication with the International Olymgiommittee, potential participants
who had maintained a dual career while competiolgiexed at the highest level in their
sport, and were able to converse in English wegstified. These individuals were sent an
email outlining the study purpose and proceduresgawith a consent form. Participants
who were interested in taking part in the studytbentacted the lead author who organized a
suitable time for a Skype interview.

Data collection Data were collected through semi-structured ingavgi The interviews

began with a brief overview of the purpose of thuglg as well as a review of important

% In the results, Participant 1 = Sailor; Particip2/s, 7, and 8 = Swimmers; Participant 3 = Shaptarticipant
4 = Heptathlon; Participant 6 = Badminton; Parteip9 = Skiing,
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career during this time. The majority of the intewv then focused on how different members
of their support network facilitated or detracteoih their adolescent dual career and the
identification of suggestions to enhance the supgignificant others provide to athletes.
Next participants were given a summary of the figdifrom stage one and asked to provide
any insights into the similarities or differenceshatheir experiences. Interviews ended with a
review of the main areas covered and an opportémitgthletes to give further information.
On completion of the interview participants weratse copy of the recommendations from
stage one for comment. Interviews ranged in lefrgiim 72 to 126 minutes=88 mins).
Data analysis.Stage two data collection and analysis began fatiguhe completion

of the analysis of stage one data. The data wexkysed using the same process of
identifying descriptive codes, interpretive codms pattern codes as adopted in stage one.
The findings from stage two were then comparedhdse from stage one to enable the
identification of similarities and differences betn experiences. This facilitated the
identification of any factors that may impact ugha support provided or required for
adolescent athletes to maintain a dual career.
Methodological Rigor

It has been suggested that a relativist rather ¢higgrion approach to judging the
guality of qualitative research is appropriate (8pa & Smith, 2009). Aligned with this
approach, we have drawn upon the nine suggestidasiith and Caddick (2012) that we
deemed appropriate for the current study. Howavemnecognize that these criteria are open-

ended and subject to reinterpretation and encoubegeeader to make their own judgments.
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introduction. We perceive that through the usextémsive interviews in a novel area that this
study will haveimpactby encouraging the generation of new researchtignss as well as
encouraging those working with athletes to seaketeelop strategies to enhance the support
they provide to young athletes engaged in a duakcaThrough the use of pilot interviews, a
two-stage study process, as well as the involvemieathletes and members of their social
support network across a range of sporting andataucset-ups, and the provision of
numerous quotes within the results we have sowgtémonstratevidth or
comprehensiveness of evidence. Further, we hasmptéd to demonstrat®herencey
ensuring continuity between the philosophical upterings of the study, the research
question, the data collection and analysis metharul$ the presentation of the results.
Catalytic and tactical authenticitig exhibited through the interest the findingsho$
study have garnered from the sports organisatior@ved and their desire to make change
based upon subsequently developed recommenda@igrsicouraging participants to select
the individuals they deemed most influential initlieial career and asking participants in
stage two to reflect on the findings produced agstone, we sought to remove notions of the
research team as the experts. RatheGgntiguedthis approach and sought to empower the
participants to demonstrate their expertise. Thinodetailed descriptions of the participants
involved in the study, the use of rich descriptidriindings and extensive quotes, and also
the location of the current findings within previoliterature, we hope the resulésonate
with readers. Finallygredibility and transparencwere sought through pilot interviews,

engagement with multiple individuals within eaclodpn stage one and prolonged, detailed
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In stage one and two, the athletes discussed & @rgenefits associated with their
dual-career, particularly the value of having ediwrato “fall back on” if their sporting career
was unsuccessful. Despite the benefits, particgalso highlighted a number of challenges.
Support from members of their support network weengo be particularly important in
enabling the maintenance of school and elite s@werall, participants from stage one and
two generally indicated that they were reliant ugapport from their parents (particularly
their fathers within football), their coach, teaditutors, and where available performance
lifestyle or welfare advisors. Certain individuatentioned peers or siblings in passing but
compared to others, their support appeared todseimdiuential.

Although there were differences in the experierafdébe participants in stage one and
two, there was much similarity in the roles of sugport network in helping them maintain
their dual career as an adolescent. As such, ifotleeving sections, data from stage one and
two are combinell First, the characteristics that comprise the obléne dual career support
network are detailed. Secondly, factors that ensipgort to be optimized are described.
Role of the Support Network

The role of the support network appeared to beadherized by the five themes.
Namely, the support network: (a) Recognize dua@aathletes’ needs and make adaptive
changes, (b) Anticipate barriers and suggest swisti(c) Demonstrate a belief in the value of
education and a dual career, (d) Remove barriargaintenance of a dual career, and (e)

Create an autonomy-supportive environment to faltet career athletes’ independence.

“ To allow for distinction between participants fratage one and two, pseudonyms have
been given to the stage one participants, and nistilaee been given to stage two
participants.
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the day-to-day demands athletes’ experience aadrajtexpectations or requirements as
demonstrated by the father of one of the swimni&tse [Cally] gets tired, sometimes after a
hectic week training...You can see it and maybewhidaffect her concentration a bit. Rude.
Obviously, we’ll sort of pinpoint that, we undensti” Similarly, a performance lifestyle
advisor for the tennis players shared her undesigrof demands, explaining, “I don’t envy
them. A 15-year-old trying to do his homework di@al every day finds it tough enough, let
alone when you're travelling and you’re havingrpdnd study in between matches.”

By recognizing the challenges of the dual caréer support network could adapt their
behaviors to help athletes in positive manners. &loms examples of changes in behaviors in
response to the demands were provided, ranging ffiedorcing the number of chores at home,
to providing flexible school timetables, and champiraining timetables to facilitate school
commitments. As Hannah’s swim coach said, “I can 'seell actually if you're stressed
today perhaps you don’t need to do that type aifitrg, perhaps do a different type of
training.” Similarly, the mother of a swimmer (laysexplained, “I think as a parent you cut
her that slack almost because of the hours th& dbéng in there.” In contrast, Participant 8,
who was also a swimmer but had a more difficultyntaaning her dual-career, described the
challenges she encountered because her schoobiviisxible, “I was away for 3 months
and when | got back there was no support in mengagaup on school work ... the principal
called up my parents and said to them they wereillihg to help me catch up.”

If the demands athletes encountered were not recedyor adapted to, the participants
recalled many more issues with the maintenancedobhcareer. However, by changing their

behaviors to meet athletes’ needs, members ofujygost network displayed an appreciation
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swimming and school at the same time; he’'d alwagkersure that | was ok in school.”
Anticipate problems and suggest solutionsin addition to recognizing the general
demands of a dual career, responding to specififlesiges that arise at certain times or in
certain situations was also deemed necessary. ¥anm@e, Dillon’s (one of the tennis
players) strength and conditioning coach explaihew they changed their program for
athletes who got “edgy” and “anxious” around examet As he said, “we’re normally quite
bespoke with their program about that time of ye&mmilarly, Brody explained how his
football club anticipated challenges during examet and changed their timetables:
| used to go out of school on Tuesday afternoon Hmarsday afternoon, during the
exam times obviously there is a lot more revisibattyou need to get done and
deadlines that you need to meet, so the club ighalwith me not training on Tuesday
and Thursday afternoons and just come in on theiegs to get the work done.

The flexibility and understanding demonstrated gy $chool and the academy ensured that
athletes felt capable of maintaining their duakearand maximised opportunities for success.
Furthermore, the support network perceived that #euld anticipate and plan for

problems that may arise in specific situations. &ample, the tennis players regularly
travelled abroad and could encounter challengg®if did not have access to the Internet to
complete their work. Recognizing this problem, @ills parents prepared strategies to limit
any negative consequences. As Dillon’s mother s&ioimetimes poor Internet [is an
issue]...So even with that what we have to try ampare for that by making hard copies of

things that he’s going to work on, so that he ddeast sit down and work.” Similarly, the
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date with that, if she needs any extra kind ofdhjrextra schoolwork or extra physio
and things like that, all of those things, all things that cause panic.

The swimmer’s teacher reiterated the importana@natipating problems when travelling

and helping athletes to proactively plan for themplaining:
| think we’ve been quite active in making Lisa isalas well that she needs to be
keeping the staff onside if you know what | meagarding making sure that she keeps
them up to speed on when she’s not going to bendrand any work is caught up.

By anticipating potential problems and proactivetgviding or suggesting solutions, athletes

were supported to manage the pressures associtlketth&r two careers.

Demonstrate a belief in the value of education antthe benefits of a dual career
Athletes’ support network provided a consistent destration of the importance of education
and the value of maintaining a dual career. Fompte, Dillon’s father said, “I think it's
[education] really important and | have done frdra beginning and the reason is | sum it up
by saying ‘nobody likes a sick ex-tennis playeSimilarly, the mother of a hockey player
(Sofia) suggested, “A good education will set yowood stead...it's just something as a
family that we, we feel strong about.” The manmewhich this belief was demonstrated
varied across participants, with some placing giygmore emphasis on education than
others. For instance, in tennis and football, membéthe support team indicated that
education was important, but it could be returreedtta later date; whereas in swimming and
field hockey (traditionally associated with lessaincial reward) education was viewed as a
“non-negotiable”. Nevertheless, the consistentdb@cross the support team that continuing

with education was beneficial seemed to be pagrbulmportant in helping athletes maintain
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the first thing you do, and it can also be easyttiercoach to say that sport should be
your first thing you do. | think neither of thoseedrue...all sides they just need to make
sure that the kids stay on track on both.

Furthermore, the support team and the athlete ngleducation seemed particularly
helpful because it prevented athletes from featimgflicted. As Cally (a hockey player) said,
“Yeah, | think its [valuing education] really imgant because | want to go to university and
stuff, I want to be in physiotherapy and they [mpgort network] know and support that.”
Further, with everyone on the same page it helpeshsure that everyone’s expectations were
the same, which eased tension within the supparntark. This appeared to be particularly
helpful for parents as a performance lifestyle sadvior tennis said, “I think if you have
coaches that encourage it [education] then thasgilve parents a bit of relief in knowing that
the coach will support them as well.”

In some of the sports, the value on education easotistrated through specific support
behaviors, such as members of the support teantonioigj athletes’ engagement in their
academic work and holding athletes accountabléhf@r attainment in this field. For
example, explaining what helped with her educalicamh (a tennis player) explained that if
she fell behind with her studies, her coach anar twbuld say, “you have got to miss a
couple of [training] sessions to get myself baclerehl needed to be.” The players viewed
such monitoring positively because it kept thentrank. As a footballer, Brody, said:

Before the season starts, the club will talk togbe@t school to make sure | do have
their permission to leave but also they have stog@®ple leaving school if they are

falling behind, so that also shows how importaeltthink education is, it's good.
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Participant 3 said in relation to his shooting andool career, members of the support
network must, “Make everything very convenientttoe athlete | think.” For such
opportunities to arise, athletes indicated beirmgedéent upon their education establishments
to facilitate engagement in sport and sporting comities to support and enable academic
engagement. Support from parents was perceiveldyogpcritical role, as Harry’s dad shared:

There has been a lot of sacrifice involved and afléravelling up and down...but | said

to myself | am not going to let my boys not haveatvhdidn’t have [i.e., opportunities

to excel in sport], at least | can give them suppor

Alongside the support for sport, significant othaiso provided support to succeed at
school. Such support was apparent through flexitrietabling at school to facilitate football
training, as Brody’s head of year explained, “Satwe did is we went through his
timetable, we identified slots on a weekly basierehl can move him from his lessons.”
Additionally, parents or the Sports Federationlfeting access to tutors was seen as one of
the most beneficial types of support for athletebath study phases. Tutors were valued for
various reasons, as a swimmer, Participant 5,cstédtéhink the tutoring helped a lot of
swimmers at the time because when they were swimnmithout them they were not able to
focus on education.” Athletes who spent extende@ taway from school for training and
competitions (e.g., tennis players, sailors) paldidy valued tutors.

On returning home from trips away, assistance fschools and parents was deemed to
be extremely important in helping athletes to catplon work. For example, Participant 9
shared her experience of returning from skiingstspying:

| would come home as an athlete on Sunday nighiaumday morning | was a normal
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Overall, the removal of barriers and presentatioopportunities appeared to be largely
dependent upon a collective effort across the supgdwork, with clear roles and
responsibilities and regular communication acrgsstsand education domains (discussed in
further detail under the factors section).

Create an autonomy-supportive environment to fostemdependenceFinally, there
appeared to be a belief across the sports thateshheeded to have control over their
education and sport decisions. Participant 3, loeter, shared:

It was all about my responsibility | think the penal approach is the key because then
you can face someone and you can speak on youlif bekahen it's much more valued
than if you send someone else to do that for youmg mum she was helping with the
administration let’s say she helped kind of senditiggrs or whatever, but the most
important stuff it was on my shoulders.

Similarly, one of the swimmers, Participant 7 s&ilhen | got to the age where |1 would go
and talk to the teachers then they kind of respittat and they helped me do what | needed
to do to prepare for being away for two weeks, batgver it was.”

In some situations such control was demonstratezidgnyficant others trusting athletes
to guide their own development, while in other $pdrwas through the active development
of independence in athletes. For example, Niamlaengd, “I wanted to try and focus more
on the kind of the tennis side, that was kind ofdegision this year, so | decided to stay and
play and see how it goes really.” Dillon’s moth&peessed a similar view in relation to
moving Dillon to the tennis academy, “l would askntand he’d say, ‘No | don’t want to go

to an academy full time yet,” so we waited ...| thin&’'ve always let Dillon lead the way.”
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available and she can use us if and when she neédy trusting athletes to make the
decisions that worked for them, the support netwartkonly ensured the players felt in
control of their choices but also that they wouddhappy with the choices. In relation to her
swimming, Lisa explained:
Well you've taken your information and now it's dowo you and if you want to do it
then you do it and if you don’t do it then don’t amowhen you don’t do well. Like |
think that's the sort of approach she [mother] $@wetimes. Which is, | think that sort
of makes me do it even more, knowing that they tikst me to do it.
However, although athletes were trusted to makie tlwen decisions, the guidance of their
support network helped athletes make informed d®ws As Hannah's father explained in
relation to her swimming and school:
| leave the choices to them tell you the truth,dase I'll say it's your choice, but I'll
spell out the consequence that if you make thiscehtbien this is what'll most probably
happen, but I'll leave it ultimately down to them.
Key Factors for Optimizing Support
To enable significant others to provide the aforetio@ed support, it appeared that
three factors were important. Namely, participamtscated that, (a) focusing on the whole
person, (b) integrating efforts within the suppwtwork, and (c) fostering a culture that
promotes continuing education, would enable optso@lport from their network.
Focus on the whole persorFirst participants reflected on the importancéhef
support network focusing upon developing a whols@e, rather than their sport or

schooling career individually. As a swimmer, Papnt 7, explained in relation to coaches:
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succeeded as being a better athlete because ttegstand things better.

Another swimmer, Participant 8, argued for valuatigdimensions of an athlete, explaining,

“I think that we need to be looking at the athlaseyou know emotionally, socially, mentally

...you know the five dimensions.” Such views weré¢amited by a tennis coach, who shared,

“the advice is that you develop not just a tentasygr, but a whole person and surprisingly if

you do that it actually adds to the other areay.aBopting such an approach, pressure on

athletes’ sporting or education careers were retlasghey remained in perspective.

Participants perceived that the focus upon the g/pelson and a dual career needed to
extend to Sports Federations. For instance, basedaxck of support from her Federation
Participant 1, a sailor, explained:

[Federations] should be saying, “we don’t force@mg/to do studies, but if there are

students who feel the need [to study] for the fitor their career, we will provide some

tools and some support”. But they don’t and thainfie was the most frustrating.
Overall, summing up the views of many, Participguetxplained why federations should
focus on the whole person, stating, “I think thred brganizations have a duty of care to make
sure that their athletes are going to be okay timegleave the squad.”

Integrated efforts within the support network. To optimize support, and particularly
to remove barriers to a dual career and incredsdief in education, individuals in the
support network needed to work together rather thasolation. As Dillon’s tennis coach
explained in relation to being on the same pagdgiléan’s tutor:

| need to know where he’s at, what progress heldmgeand a little bit about, what is

he being asked to do at the moment, what is th&laex like, what should he be doing
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[players] to do work when they’'re away and if | knthe coach who is away with them,
making sure that they know that they should begl@aiork and stuff.” Such an integrated
approach was possible because individuals engageelguent and open communication.

Participants also discussed the importance of paeard athletes working together. As
the badminton player, Participant 6, explained:

The biggest support they [parents] gave to me haisybu always had a very awkward

conversation, they sat down with me, they triedridderstand where | was coming

from, and they always tried to work out solutiohattworks for both...we tried to find

a solution, and that’s the best support of all.
In addition, participants valued parents and cogaghneviding similar messages. For instance,
a swimmer, Participant 7, said, “I think that [sopfor education] can also come from
coaches, not just parents, because some athldtémow sometimes it's better coming from
someone else than mum and dad you know, you listéra bit better.” Summarizing the
importance of an integrated approach, a sport pdggist explained:

Athletes can be feeling the pressure from everyoraking sure she has the right

balance but nobody communicating with each otlney &re all just telling her what the

expectations are from their angle rather thamsjttiown and working out the best thing

for that individual. | think that’s the toughesteowith sport and education.

Foster a culture of expectation around continuing @ucation. Finally, participants
emphasized the importance/benefit of members ofup@ort network fostering a culture in
which continuing education is an expectation — gbing that is not questioned. For many of

the athletes, an expectation of continuing edunatias created by parents, as Participant 3 (a
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was never a question for my family of whether | \gashg [to school and university], ...it
was just an assumption....So | think that helpele ot questioning it.”

When or if such a culture extended to the sposaiety, it appeared to be particularly
helpful in supporting athletes’ conversations witaches, as Participant 6 said about his
badminton coach, “I didn’t have to really negotiatg education [with my coach] because of
the culture and mentality of my country.” In corst;eone of the tennis coaches reiterated the
importance of a cultural change in tennis in the, Explaining, “it's about developing a
different culture in this country; people are ofischool a lot and the majority of them
shouldn’t be because they're never going to maks tennis players anyway.”

Such national expectations towards continuing ettlutavere not always without
challenges though, as Participant 5 explained:

| went to the Olympics and then after coming bteke was just some discussion with

the association that you know | was going to Ursitgmext year, so he’s not going to

swim any more. They just assumed | would give uprsming, so | assumed the same.
Additionally, Participant 7 explained that spod@heeds to be valued:

| think if you took a poll right now most people [country] would say no that’s [sport]

not a job, my child needs to stay in school anceltas education or her education is

way more important than sport. So that’s a cultoraidset that we have to try and say,

“okay we understand and we get that, and we'resaging that education isn’t

important but the two and two could work together.”

Overall participants perceived that sport and satiliure towards education influenced the

extent to which they were able to obtain suppocessary to maintain their dual career.
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that may optimize the provision of such supporie KRy intention was to engage in a more
rigorous understanding of the characteristics ppsut provided by the ‘team around the
athlete’ by investigating the experiences of daater management from the perspectives of
athletes and their social support network. Suctvp@nts not only included current, high
performing adolescent athletes and their identifiedport team, but also retired elite,
international athletes who had pursued a dual caaaway.
Roles of the Support Network

One of the most striking elements to emerge froerésults was the level of
understanding needed from the support team wittergo the explicit demands of elite
sport, education, and the interchange betweemtbh@thievement domains. To provide
effective support parents, teachers, coaches, iyashizational support staff demonstrated
high levels of ‘contextual intelligence’ (Brown, Gld, & Foster, 2005) and a cognitive
awareness of the stressors faced by the eliterstadelete (cf. Brown et al., 2015; Debois et
al., 2014). When members of the network lacked sachextual awareness, athletes and
others experienced more challenges in their attetoptngage in a dual career or to support
such attempts. Such contextual intelligence appearbe most apparent in settings where
there was a cultural (both within society and spacteptance of dual careers (e.g.,
swimming in the UK) likely due to the greater expace of the support team in this domain.

The results further highlight the need for percdigecial support to be present in all its
multidimensional forms (cf. Rees & Hardy, 2000)r Egample, parents and teachers
appeared to possess a consistent degree of reathnaffer tangible and logistical support

with a clear emphasis on being solution-focusedaanddaptable, proactive ability to plan in
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idiosyncratic demands linked to specific sport g/fe&g., international travel-school conflict
in tennis versus daily training schedule-schooflednn swimming) and showcased the
cognitive skills of network members in terms ofieipiation, planning and adaptation.

Insights into the types of facilitative environmeneated by the support network
resonated with the principles of basic needs th@®yan & Deci, 2002) in that athletes were
presented with autonomy-supportive opportunitiesrigage in developmental tasks and
organizational activities independently. In additicare to ensure that athletes felt like they
could own their own journey and decisions abouttspeolvement were afforded by parents
(Knight & Holt, 2014). Underpinned by collectivergabutions from all members of the
support network, such an autonomy-supportive enwirent seems to offer a sense of how
athletes may be able to optimize their self-regmhaas individuals managing the integrated
transitions between sport participation and schodtveducation.
Factors that Optimize Support Provision

Through the integration of interviews from indivads involved in a variety of sports, in
various education and sport set-ups, and acraamsge of countries, we sought to identify key
factors that may influence or optimize the provisad support. Somewhat surprisingly, the
experiences and needs of individuals in differenintries and different sport/education set-
ups appeared to be much more similar than they difezent. Nevertheless, the overall data
set provide some intriguing insights into indivithend group-level factors that underscore
optimal support for aspiring athletes in a duakeareality. Importantly, when providing
effective support, the aforementioned support ngtwvattributes did not appear to exist in

isolation. Rather, these attributes existed aamE®mbers who collaborated in manners that
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enabled the entire network to be ‘on message’ msipect to supporting each other’s
decisions, subsequently reducing any confusiomathiete might experience from mixed
messages or differential value judgements. Suahdanfy is consistent with Henriksen and
colleagues (2010a), who have highlighted that natiegl efforts are a critical characteristic of
successful athletic talent development environm@hi®ES). Resonating with Martindale,
Collins, and Daubney’s (2005) reinforcement of aehé philosophies within a TDE, these
findings accentuate the importance of sports faaera facilitating stronger integration
among different members of athletes’ support nétwoi., Harwood & Knight, 2015).
Notable features of the support network exaltedthjetes and reinforced by members
was the implicit belief in the dual values of spand education (cf. European Commission,
2011). Congruent beliefs in the pursuit of holistiblete development and a grounded,
multidimensional identity (cf. Brewer, PetitpasM&an Raalte, 2017) appeared to promote
behaviors in the support team that enabled thetathd optimize engagement and
development in both domains. A perceptive obsemadby one retired elite athlete also
reflected how sociocultural expectations of théeathvaluing and continuing education were
not always ‘a given’ or assumed in certain coustngt such societal and organizational
expectations (e.g., duty of care) were powerful m@ckssary in facilitating holistic
development and healthier personal identities (Be@0 Commission, 2011). Further, the
emphasis placed on sport versus education diffeceass some countries, sports
organizations/types of sports, and within familiessituations where the country or
organization placed less emphasis on educationlyfaxpectations around continuing

education were of even greater importance.
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successful engagement in a dual career appeaesindileenced by interactions at and across
varying environmental levels. In drawing together bndings alongside pre-existing
literature, we propose that an athlete’s dual carperience is directly influenced by a range
of factors including the contextual intelligencajues, and beliefs of individual members of a
support team located within the microsystem (Brohfenner, 2005; Henriksen, 2010a, b).
Such contextual intelligence and behaviors of irtlials appear to be individual
representations of the shared expectations andstadding of dual careers that the support
network possess. These representations may beaealily formed and informed through
consistent communication and interaction withingbhpport network. Further still, such
values, expectations, and understanding may be bmoeglly influenced by the macro-level
culture (Henriksen, 2010ajeated by individual national governing bodies/anthe societal
expectations that exist regarding engagement inaaun versus achieving success in sport.
Limitations and Future Directions

The current study provides important initial irffgiginto how members of the support
team can support elite adolescent athletes asatieypt to complete their dual career.
However, such findings must be considered in lgftthe limitations of this study. Most
notably, the lack of negative examples includethenstudy and the limited experiences from
elite team sport athletes to guide the formulatibthe findings. Moreover, the objective
educational success of the dual-career of thetathigere not explicitly measured (e.g.,
academic grades, school achievements) in stagasotihe participants were in the middle of
completing their courses. For the purpose of thidys we defined successfully pursuing a

dual career pathway as achieving on the nationaitemational stage in sport while
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actually is, whether at an individual, nationaljmdernational level, would be beneficial.
Finally, the views of individuals from educatiomastitutions were more limited within this
study due to the challenges of engaging with th&snsuch there is a greater emphasis on the
views of individuals from within the sporting cortéhan the educational context within the
findings. To extend the findings of this study, ¢atadinal studies incorporating the views of
all members of the support network would be bersdfto illustrate how support must change
and adapt across transitions and challenging pwiritee academic/sporting calendar. Further,
studies with athletes who were not able to com@edeaal-career would help to more clearly
articulate the nature and consequences of suppdeck thereof.
Conclusion

The findings of this study provide a clear indicatof the breadth and depth of
support required by adolescent athletes to mairtainal career. Most importantly, it appears
that in addition to providing support to athletegmbers within the athletes’ support network
must also support each other and share similagfeednd expectations regarding sport and
education. Such shared expectations and belieimare likely to be possible if a culture in
which continuing education is accepted and supgdariéhin sport is fostered, but this is
likely to be influenced by societal values towasgsrt and education. Overall, it appears that
identification of specific roles and responsibdgito be fulfilled by each member of a support
network, as well as an identification of the spaytand educational demands and goals of

athletes would be useful to guide support for d daeeer during adolescence.

® In the UK sample, this was classed as a minimuf@ gfades in English, Maths, and Science at GC& #s
this is usually required as a minimum to engadwiither and subsequently higher education.
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Table 1

Sage 1 Participant Details

‘N

Setting Athlete One Athlete 2

Tennis Dillon' is a 15-year-old male internationaNiamh is a 17-year-old female international

academy tennis player. Dillon has frequentlytennis player. Niamh is currently transitioning
represented Great Britain at competitiorfsom junior to senior competitions. Niamh Di
around the world. Dillon has been at theas been with this academy for the last five
academy for two years and has beegmars. Niamh has recently completed her
completing two GCSE qualifications a5CSE qualifications and is currently enrolled
year. He is currently completing furthein a BTEC and an A’ level course.
GCSE qualifications and a BTEC. |

High Lisa is a 15-year-old internationaHannah is a 17-year-old international

performance swimmer, who has represented her countsywvimmer, who has represented her country in

swimming for the last two years. Lisa is currentha number of national and international

squad completing her GCSE qualifications at @ompetitions. Hannah is currently completing
traditional school. Lisa will continueher A level exams, having finished her AS
education into higher education to start hégvels in the previous year. She is striving td.is
A level exams next year. achieve the highest grades in her A’ levels.

! To protect the identity of the athletes, pseudosame used throughout this manuscript



National
field hockey
squad

Sofia is a 15-year-old international fieldCally is a 16-year-old international field
hockey player. She has competed for heockey player. She has competed for her
country in a number of international ageountry in a number of international age
group events and is a regular member gfoup events and is a regular member of the
the under 16 and 18 national squad. Steder 18 national squad and also the senior
has been part of the national squad for teguad. Cally is currently studying for her A’
last two. Her father is also her coach. Sofievel qualifications within a traditional

is currently studying for her GCSEeducation system. Her club training taked\e
gualifications  within a traditionalplace in the evenings around her schooling:
education system. with national training occurring monthly.

A football
academy

Brody is a 16-year-old academy footbaMarry is an 18-year-old academy football F
player. He has been playing with thplayer. He attends the academy full-time
academy for six years. He is currentlgaving completed his GCSE exams at a
completing his GCSE exams at a loc#daditional school almost two years ago. He
secondary school. He attends the acadeopmpletes 12 hours of education at the
for two afternoons a week (on day releasagademy and will obtain a BTEC
and trains three evenings a week/plagsalification at the end of this year. He trains
games at the weekend. He has anery day except for Wednesdays and plays
opportunity to attend educational sessionsatches at the weekend.

at the academy to make up the work he

misses.




Table2

Participant demographics

Participants Number Gender Age (years Highest Education Oth
Athletes 8 5 female 15-18 4 completing GCSES 6 ir
3 male (M=16.1) 4 completing A’'levels/BTEC 2 si
All
Parents 13 6 female 39-67 3 Masters degree
7 male (M =49.9) 2 graduate diploma
4 undergraduate degrees
2 vocational training/diploma
2 high school leaving qualifications
Coaches/ 7* 7 male 26-56 7 undergraduate degrees
Team managers (M=38.4)
Teachers/Tutors 6 1 female 25-37 6 undergraduate degrees
5 male (M =31.7)
Sport scientists 7 2 female 3 PhD 3 s}
/advisors 5 male 2 MSc 2 p
2 undergraduate degree 1 e
1 p

*One coach was also a parent
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Two-stage qualitative study combining interviewsnrcurrent and former
athletes

Role of support network is to recognize dual caegbletes’ needs, anticipate
problems, remove barriers, and value education.

It is also beneficial if the support network createautonomy-supportive
environment.

Factors that facilitate support include focusinglosm whole person and integrated
efforts across the network

Fostering a culture that promotes continuing edanas also valuable.



