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exploration of the experiences of youth sport pgréints exhibiting different subtypes of
perfectionism using mixed-methods.

Design: A two-stage, mixed-methods, approach was adoptedijtatéve identification then
gualitative data collection).

Method: In stage one (quantitative identification), 192 &es enrolled in school- or
community-based sport groupd ége = 13.91SD= .90; range 12 to 16 years) completed a
domain-specific perfectionism instrument (Sport-MBSo identify participants prototypical
of the four subtypes of perfectionism. In stage (gualitative data collection), 19
prototypical participantd age = 13.74SD= .65; range 13 to 15 years) described their
experiences of their youth sport involvement. Gowu§ grouprf{ = 4 to 5 per group) and one
follow-up individual, semi-structured, interview € 4 in total) per subtype were conducted.
Results: Thematic analysis revealed that the meaning yquaht participants gave to their
sport involvement (i.e., goals, values, and purppaad the features of the social-
environment they perceived to be important diffdoetiveen the four subtypes of
perfectionism. For the “pure PSP” and “mixed pereism” subtypes, sport was a time to
shine and experience success. For the “non-perfestn” and “pure ECP” subtypes, sport
was a place to make friends and belong. Particgpaom all four subtypes described the
importance of the coach and peers, with some grmgpdifying different preferred roles for
the coach in terms of type and amount of involvetmen

Conclusions:Youth sport participants exhibiting different sytxs of perfectionism vary in
their experiences of youth sport. Practitionerskivay with young people in sport should
consider these differences so to better understaddmprove youth sport experiences.

Keywords:qualitative; personality; motivation; parents; pseicoaches
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friendships and good moral character (e.g., W&ig®, & Bolter, 2012). Although
participating in sports offers a range of desirall&comes, this is not the case for all
participants; sport can also be a source of negatperiences and undesirable outcomes
(e.g., Fraser-Thomas & C6t€, 2009). For exampteg-lasting physical injuries, disordered
eating, interpersonal difficulties, and morally gtienable behaviors are also evident in youth
sports (e.g., Martin, Gould, & Ewing, 2017). Whetbport is a positive, negative, or mixed
experience for young people, and what young peogiee to understand about their own
experiences, is known to be determined by a comg#éwf personal and contextual factors
that collectively shape sport as a social domawbérts, 2012). Research dedicated to this
topic seeks to identify what personal and contéXaaors are most important and the ways
in which these factors act upon one another. Wgoda the current study by focusing on
whether different subtypes of perfectionism are@aissed with different experiences of youth
sport.
Multidimensional perfectionism and the 2 x 2 modein sport

Perfectionism is a multidimensional personalityreleteristic that involves setting and
striving for exceedingly high standards of perfont@accompanied by harsh critical
evaluations (Frost, Marten, Lahart, & Rosenblag90). Several models and measures are
used to study perfectionism. However, perfectiontstm be considered to have two broad
dimensions; personal standards perfectionism (P88 referred to as perfectionistic
strivings) and evaluative concerns perfectionisi@RIE(also referred to as perfectionistic
concerns). PSP involves “a self-oriented tendeaet highly demanding standards and to

strive for their attainment” (Gaudreau & Antl, 20@8 357). Conversely, ECP “entails a
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Although initially research focused on examininggé dimensions independently,
more recently researchers have begun to examinbinations of these two dimensions.

This approach was formalized by Gaudreau and Thom(010) in the form ofa 2 x 2

model of perfectionism, which includes four subtyger within-person combinations) of
perfectionism. As outlined by Gaudreau and Thomg8040), the first subtype of
perfectionism is termed “non-perfectionism” andh&racterized by low or no personal
orientation towards perfectionistic standards amdense of perceived pressure from others
to pursue perfectionistic standards (low PSP/lowEChe second subtype is “pure PSP” and
is characterized by holding perfectionistic staddahat are derived solely from the self (high
PSP/low ECP). The third subtype is “pure ECP” andharacterized by the pursuit of
perfectionistic standards derived from pressureaklersocial-environment (low PSP/high
ECP). The fourth subtype is “mixed perfectionismtas characterized by perceived pressure
from significant others to strive for perfectiontlalso personal adherence to perfectionistic
standards (high PSP/high ECP).

The 2 x 2 model includes hypotheses that propdsereices between the four
subtypes based on concepts such as internalizatiotivation regulation, and person-
environment congruence (see Gaudreau, 2016). Hgpisth offers three competing
assertions that pure PSP will either be associaigdbetter (H1a), poorer (H1b), or no
different (H1c) outcomes compared with non-perfeaim. Hypothesis 2 (H2) asserts that
non-perfectionism will be associated with bettetcomes compared to pure ECP. Hypothesis

3 (H3) asserts that mixed perfectionism will beocassted with better outcomes compared to
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dance. Seven studies were considered in Gaudreawésv (Cumming & Duda, 2012;
Crocker, Gaudreau, Mosewich, & Kljajic, 2014; Gaealr & Verner-Filion, 2012; Hill,
2013; Hill & Davis, 2014; Mallinson, Hill, Hall, &otwals, 2014; Quested, Cumming, &
Duda, 2014). These studies included predominaxiit @port participantk(= 2), youth
sport participantsk(= 2), youth dancerkE 2), and adult coachek £ 1), and a range of
outcomes. Of these outcomes, some could be coedid®ticative of more positive
experiences among athletes and dancers (e.g.yvpasitect, intrinsic motivation, and
physical self-worth) and other outcomes indicat¥enore negative experiences (e.g.,
negative affect, fear of failure, and burnout). Each study, Gaudreau calculated effect sizes
and demonstrated that Hla was supported more thiz@nH1b (89% of the time). H2 and H4
were supported the most (supported 97% of the tiFieally, H3 was supported the least
(80% of the time) with the notable exceptions bdimg studies in dance in which mixed
perfectionism was associated with worse outcomesnhwelompared to pure ECP (see
Cumming & Duda, 2012; Quested, Cumming, & Duda,f00verall, then, research has
generally provided support for the 2 x 2 modelemts of understanding differences in sport
experiences.
Perfectionism in sport and qualitative research mdtods

One feature of all studies examining the 2 x 2 rhadhat they have exclusively
relied on quantitative methods. Quantitative redeanethods have enabled the hypotheses of
the 2 x 2 model to be probed in a way that theylmasupported (or contradicted) with some
degree of certainty. However, solely relying ontsatethods has the potential to produce an

artificial, static, and limited view of individualexperiences (Cohen, Manion, & Morrison,
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and contexts. In this regard, qualitative reseanethods are well suited to studying such
complexity and can offer a broader perspectivemm &nd why phenomena might occur
(Sparkes & Smith, 2014). In context of perfectiomispecifically, qualitative research
methods offer an alternative means of exploringcthrecept of perfectionism and an
opportunity to challenge (or affirm) the tenetafrent models, here the 2 x 2 model (Hill,
Witcher, Gotwals, & Leyland, 2015).

Three studies have used qualitative research metiooekplore perfectionism in sport
so far (Gotwals & Spencer-Cavaliere, 2014; Hilakt 2015; Sellars, Evans, & Thomas,
2016). Of the three studies, one study opted &rvigw self-identified perfectionists without
any quantitative method (Hill et al., 2015). Inaiptl5 high-level athletes and performing
artists (dancers and musicians) were recruitedraiedviewed regarding their perceptions of
perfectionism. Of these participants, the majonigre athletes who had competed or were
currently competing at International level (threales and four femaleb age = 32 years;
range = 29 to 39 years). Using thematic analysige daccomplishment, and strain emerged
as the main descriptors of how participants peszkperfectionism and its influence on their
lives. Drive characterized the participants’ vidatthigh standards of achievement and
performance are central to being a perfectionistofnplishment and strain highlighted the
specific benefits and drawbacks that participaetsgived of being a perfectionist.

Like the intentions of the current study, the remrag two studies adopted specific
models of perfectionism and quantitative and gatlie methods so to explore the
experiences of specific groups of perfectionisighk first study, Gotwals and Spencer-

Cavaliere (2014) used scores on Gotwals and DY20®9) Sport Multidimensional
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perspectives on achievement §ge = 21.46 year§D= 1.96). They found the experiences
associated with perfectionism differed dependingruihe dimensions and/or combinations of
perfectionism dimensions that prevailed among thketes. Specifically, when healthy
perfectionism was identified, athletes were drit@accomplish reasonable and self-referent
goals, had better coping skills, and felt sociallpported. By contrast, when unhealthy
perfectionism was identified, athletes reportechgenotivated to accomplish unreasonable
goals, were preoccupied with winning and avoidiaitufe, had worse coping skills, and
experienced greater interpersonal pressure.

In the second study, Sellars et al. (2016), likewats and Spencer-Cavaliere (2014),
used scores on the Sport-MPS-2 to identify perdadtic athletes. They then conducted
interviews solely with athletes reporting unhealpigyfectionism (high PSP/high ECP). Their
findings were similar to Gotwals and Spencer-Cavals (2014) in that these athletes were
highly motivated to reach lofty personal goals, bddar of failure, and keenly felt pressure
from significant others. The findings provided datdial insights in terms of athletes feeling
dissatisfied with current goal progress, being byvetitical of mistakes, and employing a
range of skills to cope with their perfectionisng(e pre-performance routines). Taken
together, the findings of Gotwals and Spencer-Gana[2014) and Sellars et al. (2016)
illustrate how groupings of perfectionistic athketiffer in various ways, including
motivational underpinnings and coping behaviors toatribute to their experiences in sport.
The present study

Despite these qualitative studies offering a broaaled arguably deeper,

understanding of perfectionism and experiencepantsthere are two notable limitations.
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model of perfectionism; Gotwals & Spencer-Cavali@@l4; Sellars et al., 2016). Therefore,
while evidence using quantitative methods has bég@aacrue to support the use of the 2 x 2
model, it has yet to be explored using qualitatesearch methods. The second limitation is
that all three studies have focused on the pelispsadf perfectionistic adult sport
participants and not youth sport participants. Thisportant because youth sport
participants operate in sport domains that areeshdgferently to adult sports and so require
their own consideration (Merkel, 2013). In additiperfectionism and its effects are thought
to change across the adolescent developmentabpana so this will likely render the
experiences of perfectionism in youth sport diffeer® adult sport.

With these limitations in mind, the purpose of tuerent study was to identify youth
sport participants prototypical of the four subtyé perfectionism in the 2 x 2 model using
guantitative research methods and, then, to exjheie experiences of their youth sport
involvement through use of qualitative methods. $tuely had the potential to satisfy two
important aims: (i) to explore the 2 x 2 model effpctionism in a novel manner, and (i) to
provide novel insights into the sport experiendegooith participants who differ in
combinations (or subtypes) of perfectionism.

Method
Methodology

Consistent with previous studies examining speaifadels of perfectionism (e.g.,
Gotwals & Spencer-Cavaliere, 2014), a two-stageedimethods approach was adopted. In
stage one (quantitative identification) particisaobmpleted the Sport-MPS-2 (Gotwals &

Dunn, 2009) to identify individuals whose PSP a@PEscores reflected the four subtypes of
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share their ideas and engage in conversation hgiin peers. Such interactive discussions
enabled both individual and collective insightittieir sport experiences to be gained and
facilitated the identification of similar and difent experiences (Kitzinger, 2005; Smith &
Sparkes, 2017). However, a limitation of focus g®is the public nature of the data
collection (Sparkes & Smith, 2014). Thus, to gairter insights into experiences and
clarification of the ideas that may be indicatifele socially constructed experiences of
individuals in each of the four subtypes of peifadsm, an individual, semi-structured,
follow-up interview was conducted with one partanp from each group. The participant
selected was the individual considered the mogbpypical of their subtype of perfectionism,
based on their scores for PSP and ECP and/orftioeis group responses (as detailed in the
procedure). Overall, the two-stage, mixed-methggs@ach had a greater focus on the
qualitative over quantitative data. The approach adopted because it allowed for a detailed
description of the experiences of numerous indizisluepresentative of the four subtypes of
perfectionism in the 2 x 2 model of perfectionisgpérkes, 2015; Sandelowski, 2000).
Overall, the study was approached from an inteirpséperspective, underpinned by
epistemological social constructivism (knowledgbesieved to be socially constructed) and
ontological relativism (reality is multifaceted asdbjective) (Sparkes & Smith, 2014). Such
an approach encouraged the emphasis of qualitasequantitative data. The quantitative
data was collected solely to ensure that we aceduot the experiences of individuals who
fall within each of the four subtypes of perfectsm in the 2 x 2 model of perfectionism. The

gualitative data (focus groups and interviews) &ths to gain detailed insights into the



VY

204

205

206

207

208

209

210

211

212

213

214

215

216

217

218

219

220

221

222

223

224

225

ratuuipatito

Following institutional ethical approval, 192 feregltaking part in school- or
community-based sportM(age = 13.91SD = .90; range 12-16 years) were recruited for the
quantitative identification stage. Only adolesdenmtales were recruited because they are
known to have different experiences to adolesceiesnn youth sport (O’Sullivan &
MacPhail, 2010) and the focus here was on idengfgimilarities and differences in
individuals’ sport experiences based on subtypgedectionism rather than gender.
Participants had been playing their sport for agrage of 3.40 yearSD= 2.36) and
trained/played for an average of 2.87 hours pekw8P = 2.35). Most participants were
involved in their sport at club level and considktieeir participation very important
compared to other activities in their lived € 6.49;SD= 1.68; 1 =ot at all importanto 9 =
extremely important In the qualitative data collection stage, pgvaats were 19 femaleM(
age = 13.74SD= .65; range 13-15 years) purposefully sampled filoenquantitative stage
because they met the criteria (as detailed in tbegaure) to be considered prototypical of
one of the four subtypes of perfectionism (see &4bl Participants had been playing their
sport for an average of 2.56 yea®®(= 1.90) and trained/played for an average of B@irs
per week $D = 1.60). Their participation in sport was also sidered very importani =
7.16;SD = 1.50).
Procedure

Quantitative identification. Sport-MPS-2 (Gotwals & Dunn, 2009) responses were
subjected to a missing value analysis, which reacetiiat there were 163 complete cases and
29 cases with missing data. The missing data des®24 unique patterns and so data was

deemed missing in a non-systematic manner. Duauim@ > 5% missing data (i.e., the
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participants could verbally discuss their sportexignces, 17 were removed for indicating
that English was not their first spoken languages, further participant was removed for not
reporting their age, and 10 participants were resdder perceiving their sport involvement
to be less than moderately important (i.e., a sobre4 on a 9-point scale). As no univariate
and multivariate outliers were detected, the fgahple for the quantitative identification
phase comprised 159 participansgdge = 13.85SD = .90; range 12-15 years).

Following computation of PSP (personal standartissaie) and ECP (concern over
mistakes subscale added to doubts about actiossaelp composite scores (i.e., total PSP
and total ECP), a median-split was conducted tegmaize participants into groups reflective
of the four subtypes of perfectionism from the 2 model. This is consistent with extant
research adopting variable-centered approachesrtotfigh and low perfectionism groupings
(e.g., Hill, Hall, Duda, & Appleton, 2011). Based this approach and the withdrawal of one
school-based sport group due to the departurecof gatekeeper, 86 participants were
available for participation in the qualitative datalection stage: 26 non-perfectionism (
PSP = 1.97SD= .50;M ECP = 3.90SD= .80), 15 pure PSR(PSP = 3.34SD= .42;M
ECP =4.245D = .64), seven pure ECRI(PSP = 2.43SD= .23;M ECP =5.775SD = .83),
and 38 mixed perfectionisf(PSP = 3.425D= .52;M ECP = 6.395D = .84) participants.

A one-way ANOVA with Scheffe post-hoc tests revealeat there was a statistically
significant difference between the four subtypetemms of PSP(3, 82) = 54.16p < .05,
np? = .67 and ECH5(3, 82) = 59.83p < .05,1np> = .69, consistent with how the four subtypes

of perfectionism should have high and/or low leva#I®SP and ECP.
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discussing their experiences each focus group dsetpparticipants from the same school-
or community-based sport group. Participants wkse i@flective of the same subtype of
perfectionism so to create a homogeneous groupléowl for any contrasts in sport
experiences between subtypes to be observed (Hgn&ddeary, 2005; Morgan, 1997).

Each focus group involved the same moderator @eiloor) and a note taker. A semi-
structured questioning route with opening, intrdduyg transition, key (e.g., who, if anyone,
influences how much you like participating in y@mort or not?), and ending questions was
employed (see Appendix 1). The questioning route evaated and refined based on extant
qualitative research regarding the quality of yagpbrt experiences (e.g., Holland,
Woodcock, Cumming, & Duda, 2010), a review by dical friend’ (a researcher who had
previously conducted focus groups with youth sparticipants), and a pilot focus group with
five 13-year-old female participants from the saukool-based sport group. The pilot focus
group proved useful in terms of refining the quastig route, establishing the typical
duration of a focus group, and allowing the modarahd note taker to become familiar with
the questions (Morgan, 1997). Following the pitotnor changes to the order of questions
were made and a question regarding future sp@miiains was added.

To explore some of the concepts that emerged fhenfidcus groups in greater depth,
an individual semi-structured follow-up interviewagvconducted with the one participant,
from each of the four focus groups, that was careid the most prototypical of their subtype
of perfectionism. Consistent with the interpretiparadigm, interviews helped ensure that
the experiences of individuals (as well as theeobiVe group) were fully explored. A

participant was considered most prototypical ifstheet the criteria of having a PSP and ECP

10
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which the 2 x 2 model is typically examined (Gawadr& Thompson, 2010). In total, four
individual follow-up interviews (one per subtypep#rfectionism) were conducted (see Table
1). Interviews ranged from 21-33 minut®&4 £ 27 minutesSD= 5.00). This excluded a 10-
minute re-familiarization period with participantghich took place prior to the interviews.
The same interviewer (also the focus group modgratmducted all four follow-up

interviews. There was an introduction, main dismrgsand a closure period. For the main
discussion, a semi-structured interview guide imfed by Gotwals and Spencer-Cavaliere
(2014) was used because their study yielded irsight personal (e.g., perceptions of
success) and social-environment factors (e.g.,abbb®aches, parents, and teammates) that
had been identified as important by participanthefocus group stage (see Appendix 2).
Prompts were also employed to follow-up on respen&éier each interview, the interviewer
documented her own reflections.
Data analysis

Each of the focus groups and individual intervievese audio-recorded and transcribed
verbatim. Participants were given pseudonyms tp Besure anonymity. Thematic analysis,
based on Braun and Clarke (2006), was then usedderstand the sport experiences of
participants deemed prototypical of the four subsypf perfectionism. For familiarization,
transcripts were read and re-read by the lead aatiebthe second author. In the coding
phase, the lead and second author individually rgéee succinct codes for a focus group
transcript immediately followed by the correspomglindividual interview transcript for each
subtype of perfectionism. The codes and collated fite each subtype of perfectionism were

then examined by the lead author to identify brogaddterns of meaning (candidate themes).

11
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themes for each of the subtypes of perfectionism¢hwere reflected on with the second
author (see Miles & Huberman, 1994). Finally, téimkethe themes, a narrative account of
each theme was produced by the lead author antdf@miative name was determined with
the second author throughout the write-up as ahearpretations of the data occurred.
Methodological rigour

All eight key markers outlined by Tracy (2010) wemnsidered to ensure
methodological rigor. First, the topic appears Wgrnd of significant contribution because
the 2 x 2 model of perfectionism is the most curcamceptualization of perfectionism and
perfectionistic youth sport participants’ views thieir sport experiences have yet to be
elicited through qualitative research methods. Jtnely was also designed in a manner that
should satisfy rich rigor as a variety of dataection methods (focus groups and interviews)
were employed to gain enough data to address sleanmeh question. In addition, the lead
author immersed herself in the context of the pgudints on multiple occasions to try and
ensure enough time was spent gathering the datizipants were also selected based on
being at a stage of development where they shaulbke to discuss their sport experiences
in-depth. The study demonstrates sincerity as stsphof the method and any challenges
faced when gathering and analyzing the data hansparently been documented. The
research is marked by thick description and thevstgrather than telling of the participants’
experiences through inclusion of focus group exgkarbetween participants and individual
participant quotes. The study should resonate adtiiescent female sport participants
exhibiting differing combinations of perfectionisstimensions and their coaches; potentially

influencing coach practice. Ethically, the studyngd institutional ethical approval for
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combinations (or subtypes) of perfectionism dimensi Through use of quantitative, and in
particular, qualitative research methods and arglifsese two objectives were met.
Results

Data analysis highlighted differences between tlue $ubtypes of perfectionism in
terms of (i) the meaning youth sport participarasegto their sport involvement. That is, the
goals, values, and purposes participants expresgadding sport. (i) The environment that
they perceived could support or detract from thénaining the outcomes they desired from
sport. The following sections provide a descriptdithese two overarching themes for each
subtype of perfectionism. As a consequence of aoectly analyzing the focus group and
individual interview transcript data for each oétfour subtypes of perfectionism, the
findings of both are interwoven in the followingciens. To enable the voice of the
participants to be heard above and beyond prehexisterature, the results are presented
devoid of links to the perfectionism and youth s$piéerature. Rather, the findings are
examined in the context of extant theory and reseaithin the discussion.
Non-perfectionism

Sport: An enjoyable hobby for friendship and learnng. For these participants,

netball was one of several hobbies they engageakifyin said, “I feel netball is a big part of
my life” but she also stated that, “I personally@ather hobbies.” Netball seemed to be
important to participants for social and persoealons, as Erin also expressed, “I think
netball is a really great like social way of makingnds and meeting new people but it's also

really good exercise.” Although netball was impattéor this group, it was not necessarily
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opportunities for the participants to be with, anake friends, as Lorna said, “You make
loads of friends from it [netball].” However, theaal value of netball was not restricted to
spending time with friends, but also having an aoppuoty to be part of a team that comprised
friendly and similar others. Erin explained, “Itkimostly people are the same... so if you all
feel good afterwards then that means you’'ve workellias a team, used teamwork skills, so
everybody’s been quite encouraging and happy andshi Further to social opportunities,
this group valued their participation in netbalthese it provided them with an opportunity to
develop, learn, and test their skills, as Erin sdits fun because we do different exercises to
test different skills ... dodging and stuff ... andrth@u play a game and you use that in your
game and that shows how you can improve.”

In contrast to their focus upon learning and dgwelent, the participants appeared to
have limited regard for winning and losing as tbikofving exchange shows:

Erin: ...l mean we finished last season quite positihere did we come second so that

was actually a big achievement for us because &e&ferdidn’t do.

Julia: Yeah we didn’t do that well.

Erin: But that proves that the training we've ddévas improved so that means if we're

all dedicated players which | think most of us arth the training we have we can

always be improving and if not like coming thirdn’not saying we have to like always

improve where we come just like noticing that westaying better.

Overall, opportunities to develop friendships akilswere especially important for
this group because they seemed to contribute towaiding motive for participating in

netball, which was enjoyment. For example, Julapdy stated, “Netball is really fun to
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friendship and learning. Several environmental influences supported aiadetd from the
participants experiencing sport as an enjoyabldéyddr friendship and learning. Perceptions
of coaches, parents, and peers were among thepnoosinent influencers. With regards to
coaches, having an understanding that sport wathagtarticipants’ only hobby appeared
desirable. Julia said, “But Jill [coach] if you ¢aplay ‘oh don’t worry it’s fine’ she just says
‘oh you can play next time’ like she doesn’t seasita bad thing to do.” Coaches who did not
understand the girls’ competing priorities werersag less desirable, as Erin explained,
“...matches are always on the days | have Spanishd.treen if | say like ‘oh I'm going to
Spanish’ they [coaches] get really annoyed.”

When coaches adopted a more supportive approadifdring instructional feedback
in a non-threatening manner and praising the dhitsy seemed able to reinforce the
participants’ desire for improvement. This was diearticulated by Erin, who said:

When you go wrong they [coaches] tell you how yan tnprove but they never shout

at you... Then when you do something right youlggds of praise and it makes you

feel good and it makes you keep going... so thencgmuimprove that.
By being supportive of performance attempts an@gtoeg of mistakes, a coach could further
support the value this group placed on develogueg skills, as Julia said, “Yeah cos it’s like
when like you get encouraged like you think you dant and then you can do it well...”
However, a coach could detract from the particigasesire for improvement if they
expressed performance expectations or providadisnt. Such coach behaviours could

result in the girls withdrawing, as Julia shared:
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Parents and peers also played an important radepporting the participants’ desire for
improvement and reinforcing their confidence. Fatance, discussing parents, Erin said:
Well it's good when your parents encourage you... gouid see the massive
difference between how confident you'd be withdwtrid with it so when they say like
‘oh you played really well there’ or even if youddit play well they still pick up on the
positive things cos they're parents... but it alstpevhen they say how you can
improve... cos you think | know what | have to do nssvl can play better.
Peers could also support participants’ desire toatestrate competence through personal
improvement by acting as a reference point for supment. Erin explained:
We played a game the other week and we noticed lobtchniques that the other
team were using that we hadn’t and it wasn't reallthat we didn’t enjoy the match
but it was more like you thought ‘'oh maybe we sdado that'... and it kind of makes
you feel a little bit like ‘oh we should train hamwe should be learning those things’'.
Although peers could support the meaning of spmrtHis group, they could also detract from
it. For instance, peers were perceived as prevgptnticipants from having an opportunity to
demonstrate improvement if they behaved in an unfanner or undermined sport being an
enjoyable and social endeavour, as Sonia, ErinMaldnie discussed:
Sonia: Maybe when you're playing against like agloteam that’s bad... they're
really, really rough and they like elbow you ang tou up, stuff like that.
Erin: Yeah people like it can be quite sneaky casgbe can do things like small things.

Melanie: And get away with it.
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Pure personal standards perfectionism
Sport: A collaborative adventure to achieve team stcess For these participants,

emphasis was placed on netball being a collab@#iam endeavour, as Gemma said that
she liked netball because, “I think just like thisole team thing and playing like together.”
Collaborating with teammates seemed to be impottatitis group because it enabled them
to achieve success, as Ellie said, “you participata team... and motivate each other cos like
we all want to do well.” Success appeared to mahifeworking to the best of their abilities
together and winning as a team. Lydia explainedweé.play a match like we all try and do it
the best we can and it like pays off cos like all matches so far we’ve had we’ve won so
we’re doing pretty well.”

As success was linked to working as a team, itwitakthat all team members were of
a similar disposition, as Gemma explained, “Jkst trying with all their effort and just
constantly running and jumping and not giving ug arst trying to stay positive even if it
could be a bad situation.” There was also a sdradeé¢gammates who did not put forth effort
to achieve team success were not tolerated bygtbigp, as Gemma said, “...they
[teammates] don't try and that’s like annoy like tlest of the team... it’s like well everybody
else is putting in their best so why can’t like yamithe same.” Such was the emphasis placed
on working well as a team that it appeared to ymdernjoyment. As Gemma said, “Just that
you're happy you played well you just feel likeaateam you feel really like together and
happy and like you've really enjoyed it and youtene well.”

However, it was not just working well as a teant ttentributed to enjoyment, as

Gemma also described, “like when we win | alwaydlyeenjoy that especially the whole like
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worked well together, then enjoyment was even rpooeounced:
Ellie: 1 enjoyed our match on Thursday.
Focus group moderator: What was it about that tvas good Ellie?
Lydia: We won.
Ellie: Well I dunno I think it’s quite nice becauseey're like a private school and really
posh and I think it's quite nice that like it do&geally matter what facilities you have
we still beat them and also | quite liked it beeaug worked quite well as a team.

Lydia: Yeah we started to concentrate more.

Ellie: Yeah and we were quite competitive, yeahibut positive way.
Winning and losing were kept in perspective, howgeas Ellie said:

...we did like really well compared to previous yebesause we like practiced a lot and

quite a lot of the game we might have lost ovdyatlwe actually like won one half of it

and it was against teams like that we’'ve alwaysimred much better than us... it was

a good achievement.

When this group did achieve as a team, there vgasse of pride, as Gemma stated,
“...everyone proud that you've actually like achiexasanething.” Similarly, if individuals
were recognised for the efforts that they put footklo their best for the team this also evoked
feelings of pride and satisfaction, as Gemma erplli“...you get a feeling of like pride like
| was picked out of all these people, it just makas feel quite good about yourself.”
Although there was a sense that the girls in thasig could take pride and satisfaction from

their endeavours, they could also be frustrateddssappointed with themselves if they did
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supporting or detracting from participants beintgab experience sport as an opportunity for
success through team collaboration. The two mashjrent factors concerned the role of the
coach and perceptions of peers. In terms of thelgdhis group seemed to require an
environment where they were setting the criteriaafthievement, as Bryony said:

...at [team] like if you want to change or you wamirnprove like your skills... if you

want like you don’t have to do one set thing al titme and | like the freedom of that

like you can choose what you want to improve on.
The girls in this group also appeared most comiidetd their coach had limited expectations
of them, as Bryony expressed, “...1 enjoy it at [téanbit more because you get less kind of
like pressure on everything and it is a bit mor@yable really because you're not yeah |
think a bit less is expected of you.”

A coach who supported the girls’ desire for collative team success by reinforcing
messages of trying their best and offering instometl feedback in a non-threatening manner
was also viewed positively. Imogen articulated ttea:

Well | like it cos our coach | feel like she knows like inside out. She can have a joke

with us and kind of like have a laugh and stuff;, ldte she always wants us to like do

our best and stuff. And I like it cos like if yoe'a shooter she might say like if | shoot

she might say that was like rubbish or somethirggstee knows how | usually play and

like | understand then she’ll tell me what to datrend she just like helps us all really.
In terms of peers, teammates could support thigpg'alesire to work well together as a team

by being encouraging, as Bryony and Ellie discussed
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Ellie: Yeah like whenever you make an intercepton like people shout at you well
done and whatever it kind of helps motivate you f&edl like you're working as a team.

Peers could detract from netball being a collatheeandeavour, however, if they were

unfriendly or judgmental. As the girls discussed:

Lydia: | don’t know it’s like with trials like witithe [academy] thing from in June...
and I've gotten into it before but this time | didget in and it was absolutely awful and
| hated it.

Ellie: | felt like everyone was like much betteathme.

Imogen: It was so difficult.

Lydia: The girls that do it weren’t very supportivihey were more... for themselves.

In addition, this group viewed peers who were thug be elevating themselves above the

team and again were judgmental, negatively. Ly®@aned, “Stevie was telling us all what

we could do better, the thing is she wasn’t doing a nice way she was like ‘I'm gonna tell
you all what you’re doing wrong you need to do this

Pure evaluative concerns perfectionism

Sport: An opportunity to experience belonging, togtherness, and hide within a
crowd. These patrticipants placed considerable emphasspart providing an opportunity for
them to develop connections with others, as Biaaga she liked dance because, “...in dance
we work together cos we’re in a group and so we'r@ whole squad... so you get to work
with other people...” For this group, social connect appeared to be about more than just
working together and extended to feelings of belogp@nd togetherness, as Brooke said,

“...it's [rugby’s] just fun cos we're all like a faryi...” Kiera reiterated this when she said,
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and supportive peers, as Keira explained, “...like gon’t get judged for it like cos we all

like do the same... and like if you make a mistaldo#sn’t matter cos everyone'’s there to
support you.” Being aware of other people’s judgetsevas a recurring concern for this
group but feeling strongly connected with and sufgubby peers appeared to waylay some of
these worries. As Kiera and Maisie discussed:

Kiera: Like the first time we played in teams agaieach other | was panicking quite a

lot because | thought ‘oh if | do a mistake thdse Wwill everyone hate me or something’

but like now when we’re playing teams against edshot like that at all like

everyone’s really supportive and like even if yoak® a mistake it doesn’t matter.

Maisie: Like yeah | thought that as well like whgou first started going to the matches

and everything it was kind of like you wanted telimake sure you got it right... but

then like as it got on it was just really enjoyabteng like on the bus and then coming
back and it never really mattered that much cosvese all like friends and we were
helping each other.

It was the feeling of belonging and not being exgaband judged that seemed to
underpin enjoyment for this group, as Maisie sdifljst like netball cos you're kind of like
one of the team... you do just kind of feel less |ikdged and you can just have fun and work
as you know like a team and work with your frienBsooke went on to say, “I just like how
we can all be different but all like do the samiegHike we can all like | dunno we can all
help each other out and not like be bothered byteviea goes on or anything, | find it fun,
different.” As the enjoyment for this group wasaelonging with others and not being

evaluated, winning was not a valued objective fi@st girls. Beatrice articulated this point
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549 factors supported or detracted from sport beingedlks a social opportunity free from

550 judgement for this group. This group seemed toirequsense of agency and control over
551 their sport involvement as this could temper cons@ver being evaluated, as Kiera said,
552 *“Like so if like you're there [at lunchtime pracfiEvoluntarily like there’s not as much like
553 pressure to do well because like you're going vtdtily.” Brooke reiterated the preference

554  for an environment free from judgement of otheughsas teachers/coaches, when she said:

555 Well on Tuesday some of our rugby like girls we tever to [another school] and
556 started training there like by ourselves withot#a&cher or anything and it was just fun
557 and like how we helped each other out like somgsafreren’t good at kicking but the
558 people that were good at kicking like taught us towlo it like properly and stuff.

559 Teachers/coaches supported the girls’ valuesoimakconnection by being friendly,

560 supportive, or tolerant of mistakes, as Biancalesd, “...our teacher ...she treats she

561 doesn't treat us like little kids and students skats us like friends she’s dancing with so that
562 makes it a lot it makes more fun...” In contrast,guas did not seem to be as instrumental in
563 supporting the girls’ desire for togetherness, s & simply stated, “Well when they

564 [parents] come and watch | guess it’s nice to lieam say you danced well...” Parents

565 appeared more influential in detracting from thesgdesire to be social and participate

566 devoid of evaluation. The way they did this washlaying high expectations or being

567 unsupportive, as Brooke said:

568 My dad like is a really like he just pushes you and he was like he used to be on one

569 of the biggest like rugby teams he used to berkledly known and then he just like tries
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meaning of sport was supported or not were tharpe\s Bianca explained:
If they're [peers] nice to you then it makes younvid be around them more ... in other
sports that I've played | have noticed people wabapmpetitive makes you want to
play less because they kind of ruin the sport amdthe fun because they care too
much for what they’re gaining rather than actukirtg part which kind of ruins it.
When unpacking what overly competitive peers megiet,a said:
Like you're playing and if you like miss with theags or say if you like drop it when
like you catch it and you drop it and then the ofierson gets it and everyone just
starts having a go.
Mixed perfectionism
Sport: A time to shine and affirm self-worth. For these participants, sport was an
arena in which they could feel competent, as @asiid, “Well I'm usually quite confident in
sport... just kind of like having that reassurancd §fou are like good at something like just
find that comfort within like sports.” Other domaim their lives did not seem to afford them
the same opportunity to feel confident, as Bridgedl, “...when I'm at school | don't feel like
as confident but then when I'm at dance I'm coniidend just a lot different and free.”
Ultimately, these girls felt that through sportyteuld be themselves, as Caitlin said, “It's
[sport is] just reassuring and something wheregarujust be yourself...”
Perceptions of competence appeared to be linkédpeitforming to the best of their
abilities, as Eden said, “If you've played a go@ung if you feel like you’'ve done all you can
even if you didn’t win as long as you've done allycan you've played at your best.”

Competence judgements also involved winning, andarsaid, “Well you just want to play
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It's quite frustrating when like you can’t do soimi@g like you try quite a few times
and it's not going well for you...it gives you thateling like you feel like you've just
let yourself down a bit...

Being recognised by peers as being competent wakiad outcome for this group
because it seemed to hold positive implicationgHeir self-worth, as Danielle said:

...l do getinto it a lot in rounders but cos it'gtsof like | sort of like the fact that it's

sort of like depending on you to... score and getuender so it sort of like drives you

more to like do well in the sport...

There was a balancing act, however, between betwgnised for their competence and not

feeling responsible when their personal contrimgiwere not effective. Further, the girls

expressed concerns over having their competencdively evaluated by others and letting

others down. As Caitlin said:
Well like at school it might be like my friends ltke peers who like might be expecting
you to be good at that and then if I'm not... I'm tike sure how they feel but it might
be like disappointing or like might be unsure oihgood | actually am at that sport.
Learning from others and for themselves was seertalgo self-advancement and

being able to demonstrate their ability. This wigzauy illustrated in the following exchange:
Hannah: Well you get to meet new people as wellyandhear about how they play and
you also see their tactics and then you can ustatties to make your team better.
Bridget: Yeah you hear like other people’s stoaebke what they use to help them so

you can sort of go off that and help yourself bgringg what they’ve said.

24



VUL L

622

623

624

625

626

627

628

629

630

631

632

633

634

635

636

637

638

639

640

641

642

643

MNTLUNITC DTl didll vditlio. Uil ulc utlict, itifidad Tl ITAL UICy Tabitud LuUltipololivoc dalid
this invoked self-criticism, as Eden said, “It'suafly like when | can’'t do something that
everybody else can and so | feel like I'm lettings@lf down cos | know | can probably do it
cos everybody else can do it but then | just feel tos I've let myself down...”

Overall, demonstrating their best in sport, rekatio themselves or others, was related
to some feelings of enjoyment, as Eden said, fikhiwould feel like I'd achieved something
because obviously you've done well in your spont f@el proud of yourself that you've gone
and done something well and you can sort of feetigabout it.”

A competence-supportive environment/an environmerfor successMany important
influences could support or detract from particigaaxperiences of sport as an opportunity
to develop and demonstrate competence. First, tiidseseemed to require some clear
success criteria against which their competencdodmel judged, as Bridget said:

... It sort of like puts me off because like when dance teacher is like giving me

something to aim for then | feel fine and I've gomething to go for but when like

they’re just watching me and not telling me anythirsort of feel like | don’t know
anything and any of my routines.
When judgements were perceived as unfair (e.gonigraient feedback with the criteria for
success), offered by peers of perceived lessersstaig., those not as invested or as capable),
or were unexpected, this ran counter to the vdlisegroup placed on demonstrating
competence, as Eden said:

| usually don't like it when they [coaches] sortrepeat on something but | already

know how to do it just I've made a mistake and ttiegk that | can’t do it and are

telling me how to do it again...
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The coach seemed to play an important role in stimgathis groups’ need to develop
their abilities by ensuring equal opportunity f@rgonal advancement, as Eden said, “...here
everybody gets to play the same amount of gameggget the same amount of practice and
no one gets left out...” Coaches also supported ithe& desire to demonstrate competence by
offering praise/recognition, as Hannah said, ‘¢fe®d when they [coaches] recognise you've
done something good and it builds on your confiées well...” The final way coaches
supported the values of this group was by offehialpful advice. Parents also seemed to be
able to support this groups’ desire for personghadement by offering useful advice, as
Eden articulated:

Both my parents aren’t really sporty anymore beythoth used to play badminton so

they know like what it takes and what I've got mtd improve and what areas are

important so they can like help me to get better...

As was alluded to in earlier quotes, peers wergetkas important co-competitors in
this groups’ quest for competence. However, thexeeva few ways in which they could
detract from this role. Peers who overshadowedgituap led to them feeling disappointed
that their best may not be good enough, as Darsaltk “If you're like if you're working
against each other in groups and then they wirtlaenl they boast it just makes you feel a bit
like ‘great thanks for that.” Further, when peergyaged in unsportspersonlike conduct, it ran
counter to the enjoyment that this group couldwiefiom demonstrating their best
performance, as Eden said, “Bad sportsmanship eebat don’t play by the rules argue back
sort of make games unenjoyable to play.”

Discussion
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672 then provide a comparison of the findings of therent study of perfectionistic youth sport
673 participants with findings from previous qualitaivesearch with perfectionistic adult sport
674 participants. Finally, we provide a discussionahg of the practical implications of the

675 findings.

676 Youth participants and their experiences of sport

677 The two overarching themes identified provided mber of novel insights into the
678 sport experiences of youth participants who diiifiesubtypes of perfectionism. The first

679 theme was the meaning youth sport participants gatieeir sport involvement. That is the
680 goals, values, and purposes expressed by thepotidipants and how these were reflected
681 in their experiences. The second theme was thalsmvironment that the youth sport

682 participants perceived supported or detracted fitzem obtaining the outcomes they desired
683 from sport. We discuss these two themes in reldtidhe 2 x 2 model and its tenets below.
684 One of the key tenets of the 2 x 2 model is thatftlur subtypes of perfectionism

685 differ in their motivational underpinning (Gaudre&w/erner-Filion, 2012). Typically, this
686 has been expressed and studied as a function ofatiohal regulation (e.qg., intrinsic

687 motivation; Quested et al., 2014). In the currentlg, we found evidence that this extends
688 more broadly to the goals, values, and purposeg#rticipants hold. We adopted the phrase
689 “meaning of sport participation” to reflect thischthe social-cognitive approaches to

690 motivation that emphasize these factors (e.g.Rsdxerts, 2012). In particular, how socially
691 acquired beliefs influence the interpretation ofme, such as whether success is construed as
692 personal effort or outperforming others, or whetier purpose of sport is considered to be

693 for personal development or social status.
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observed in youth sports (Allen, 2003; Roberts,20Ih context of extant perfectionism
literature, this finding is particularly insightfak there is typically little focus on non-
perfectionism. Moreover, to some, it could be cdesed counterintuitive to find individuals
who report no internal commitment or external puesgo pursue perfectionistic standards in
an achievement domain like sport. The findings Inetp to shed some light on this issue and
are consistent with what might be expected of nerfigationism as a control or relatively
adaptive subtype in the 2 x 2 model (Gaudreau &¥eFilion, 2012). Members of this
subtype of perfectionism are participating in sgornpursue goals other than personally
prescribed or socially prescribed perfection.

The pure PSP and mixed perfectionism groups alpeaapd to adopt similar goal
orientations to the non-perfectionism group. Thaswlemonstrated through their focus on
putting forth effort to do their best. However, iliBlthe non-perfectionism group, these two
groups also described the importance of winningarigerforming others (i.e., higher ego
goals or performance goals; Roberts, 2012). Intexhdithe pure PSP group valued
developing and maintaining mutually satisfying tielaships with similar others (Allen,

2003) and the mixed perfectionism group valuedtsp®a vehicle to maintain social status
(see Smith, 2003). The different combinations adlganay account for some of the
differences between the subtypes in terms of #geriences in sport. They also offer some
insight into some of the complexities of pure P8R mixed perfectionism, such as the need
for multipronged hypotheses and mixed findings réigg the outcomes they are related to

(see Gaudreau, 2016). Specifically, based on tbeusts provided by the participants, sport
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illuminating. This group reported neither activelyrsuing skill development nor wanting to
demonstrate their comparative superiority. Instéaely placed an especially high value on
taking part in sport for social reasons and thessef belonging it can bring. Unlike social
affiliation goals, belonging in the manner thatsag@articipants described does not feature
prominently in social-cognitive approaches. Howeitattoes feature in other approaches
(e.g., relatedness in organismic approaches; dea,A006). That this group identified sport
as a means to feel valued and connected with oiharparticularly novel finding in that it
might explain why we find individuals exhibitingishsubtype of perfectionism participating
in sport when they also report other motivationalgies and experiences that suggest they
may shun sport participation altogether (e.g., amton and burnout; Nordin-Bates,
Raedeke, & Madigan, 2017; Madigan, Stoeber, & Ralds016).

The second theme regarding the social environnesetted that sport experiences for
perfectionistic youth sport participants are astea part dependent on significant others.
While this may be intuitive, research has yet tp ai@ention to the role of significant others
within the 2 x 2 model. Coaches, parents, and peers mentioned throughout, with coaches
considered most important for all four subtypesaticular, preferences for how coaches
should behave were expressed by all subtypes.ighisnore novel finding than just
identifying they were important. All four of thelstypes desired coaches to be accepting of
mistakes and not to hold unrealistic expectatidhgreafter, there were differences. For
instance, the non-perfectionism and pure PSP grappsared especially aware of the

instrumental value of the coach and were cleanéir demands for coaches to provide
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desire to have opportunities to exercise their aefitipe instincts (i.e., outcompete peers).
This preference was unique to this particular grdups directly reflects the purpose of sport
and personal goals that members of this subtymkfoetheir sport participation (e.g., social
status). While research has demonstrated that ndaggo goals may be less problematic
when participants are more capable than otherss the vulnerability associated with
coaches adopting such an approach (e.g., Stanfada, & Ntoumanis, 2003). That is, when
perceived ability is not comparatively superioicannot buffer the effects of ego goals and,
as was seen here, may lead to undesirable outcamdesegative experiences in youth sport
(e.g., feeling incompetent and engaging in setieisim).

The pure ECP group desired minimal coach involvenmiEme marginalized role of the
coach may again reflect the primary purpose oftdpothis particular group (i.e.,
belonging). It is revealing that the coach wasaurtsidered particularly important in
fulfilling this purpose. Rather, perhaps unsurpigy, peers appeared to be most important in
this regard. At best, coaches were viewed as fiyegrtd supportive facilitators of the sport
experience. At worst, they were viewed as overlyeoiant and judgmental. Research
examining perfectionism and peers in sport is Behito only a few studies (e.g., Greblo,
Bari¢, & Erpi¢, 2015). The accounts provided here suggest teatireh examining the
interplay between perfectionism and peer-relatlmasthe potential to offer additional insight
into the experiences that young people have intsparticularly for those exhibiting pure
ECP.

Sport experiences of perfectionistic youth and adtisport participants
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& Spencer-Cavaliere, 2014; Hill et al., 2015; Ssllet al., 2016). In comparing the accounts
of youth sport participants in the current studyivadult sport participants in previous
studies, some similarities but also some notalfferdnces emerged. The similarities for pure
PSP in youth and adult sport participants werelb#t expressed a drive to accomplish
achievable, self-referent goals in sport and f@tialy supported. Where the accounts from
this subtype differed for youth sport participamismpared to adults, is that youth
participants also reported feeling disappointethemselves when personal/team expectations
were not met. In addition, youth participants idged peers (not just coaches) as possible
sources of social support and distress (not jusaksupport). The presence of more
dissatisfaction and, again, the importance of paersng youth sport participants require
additional examination in future research examinimg subtype of perfectionism, with the
former finding being perhaps more surprising thanlatter.

For mixed perfectionism, both adult and yosport participants pursued lofty
personal goals to be the best in sport. Furtherptlicomes of competition mattered to both
youth and adult sport participants. Mixed perfauts in both adult and youth sport could
also be overly critical of themselves particulasiyen they were not performing to their best
and expressed pressure from significant otheradoeed. The differences were that, unlike
adults, these youth sport participants did notlgviear failure or feel dissatisfied with goal
progress so long as they could learn from othedstlagir mistakes. It is possible that these
differences reflect the tendency for sport to beeonore serious, and the stakes higher, as

athletes get older. In addition, there is also tgreapportunity for fun, less pressure, and
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In describing their goals and their preferred afi¢he coach, the participants
expressed preferences that map on to currenttlitereegarding motivational climates
(Roberts, 2012). It appears that a more task-inmglelimate whereby coaches emphasize
self-improvement, effort, and co-operation matdespreferences of most of the subtypes.
Such a climate also has the advantage of being kitowontribute to a range of positive
outcomes in youth sport such as self-esteem, gitriorms of motivational regulation, and
objective performance (Harwood, Keegan, Smith, 8nRa2015). Providing such a climate
would entail using strategies like rewarding efwren if the skill is not perfect, emphasizing
the importance of the learning process rather thamesult, and ensuring that, regardless of
ability, all participants have the chance to pgvtte to their full potential (Miulli & Nordin-
Bates, 2011). Interestingly, providing the opposyfee of motivational climate, an ego-
involving climate, whereby coaches emphasize coatpar ability, reward only success, and
encourage competition would partly match the pesfees expressed by the mixed
perfectionism subtype. However, an ego-involvirighake is known to contribute to a range
of negative outcomes in youth sport such as negaifiect, extrinsic regulation, and avoiding
practice/training (Harwood et al., 2015). In tmstance, then, it would be unwise for coaches
to promote an ego-involving climate. Rather, emhas opportunities to learn and develop
their skills should take precedence, and offeratgrebenefit to this group over the longer-
term. With respect to acting on these practicallicagions, caution should be exercised.
Although the findings of qualitative research cantfansferred to similar contexts, this is not
always the case.

Limitations and future research directions
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idiographic methods and the importance of nomathagthods in seeking to generalize the
accounts of the participants. We presume the a¢sairnhese prototypical individuals
reflect, at least to some degree, the experierfoether similar youth sports participants.
However, to assess if this is the case, basedevadtounts documented, examining
achievement goals, social affiliation goals, antgptions of achievement climates in larger
samples would be one means of gauging the repegsamtess of the youth sport participants
in the current study.

The manner in which we identified participants vaidive influenced the accounts
provided. This includes the instruments used atagethe specific procedure (e.g., median-
split). This may create findings specific to thetmments and also give an artificial sense of
discreet groups and experiences. Other instrunmeayscapture different experiences and
warrant examination as has been the case outsgjgdf(e.g., Speirs Neumeister, Williams,
& Cross, 2007). Similarly, the use other technigigesstablish groups (e.g., self-assessment
tools; Gaudreau, 2015) could be used to verifyetigeriences described here as
corresponding to subtypes of the 2 x 2 model.

Finally, the sample of the current study comprigely adolescent female youth sport
participants. Thus, the accounts of perfectionatiolescent male youth sport participants,
and if they differ from females within the 2 x 2 d&b, remains unexamined. Previous
research highlights that adolescent females andswhdfer in their sport experiences
(O’Sullivan & MacPhail, 2010). Thus, differenceg a distinct possibility. As such, it would
be valuable to account for the experiences of adel& male sport participants from the

perspective of the 2 x 2 model in future research.
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843 provide initial evidence that the experiences yopegple have of sport differs across the four
844  subtypes of perfectionism from the 2 x 2 modelsTikireflected in both the meaning they
845 (give to sports participation (i.e., goals, valuas] purposes) and elements of the social-

846 environment they considered most important.
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Demographic information Mean scores
Subtype of perfectionism  Age  Sport PSP ECP
Non-perfectionism 15 Netball 1.14 2.38
Non-perfectionism 14 Netball 1.00 2.33
Non-perfectionism 14 Netball 2.29 4.55
Non-perfectionism 14 Netball 1.57 3.83
Non-perfectionism 14 Netball 1.29 3.25
Pure PSP 14 Netball 3.43 4.79
Pure PSP 14 Netball 3.57 4.71
Pure PSP 14 Netball 3.00 4.71
Pure PSP 14 Netball 3.14 3.42
Pure PSP 13*  Netball 3.86 3.00
Pure ECP 15 Dance 2.14 5.38
Pure ECP 14 Rugby 2.17 5.17
Pure ECP 13 Netball 2.29 6.71
Pure ECP 13 Netball 2.67 5.54
Mixed perfectionism 13 Netball 3.29 5.42
Mixed perfectionism 14 Dance/Athletics 3.71 6.42
Mixed perfectionism 13* Badminton 3.71 7.29
Mixed perfectionism 13 Swimming 2.86 6.50
Mixed perfectionism 13 Horse Riding/Netball 3.57 63.

850 Note.Bold = participants included in individual inteews; * these participants were 14 years
851 old when interviewed; PSP = Personal Standarde€&ehism (range = 1-5); ECP =

852 Evaluative Concerns Perfectionism (range = 2-10).
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What is it about your sport that you really like?

Can you give me an example of a time recentlyWhat was it about that which you liked?
in training, when you really liked participating in
your sport?

Can you give me an example of a time recentlyWhat was it about that which you liked?
during competition, when you really liked
participating in your sport?

Can you give me any more examples of times What was it about that which you liked?
when you have really liked participating in your
sport?

What do you least like about your sport?

Can you give me an example of a time recentlyWhat was it about that which you
in training, when you disliked participating in  disliked?
your sport?

Can you give me an example of a time recentlyWhat was it about that which you
during competition, when you disliked disliked?
participating in your sport?

Can you give me any more examples of times What was it about that which you
when you have disliked participating in your  disliked?
sport?

Who, if anyone, influences how much you like What things can your coach do or say that
participating in your sport or not? influences how much you like
participating in your sport or not?

What things can your
parent(s)/guardian(s) do or say...?

What things can your peers/teammates do
or say...?

Is there anyone else who is influential?
What, if anything, would make you like your
sport more?

Looking to the next school year/season, how do
you see yourself continuing with your sport?
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What motivates you to participate in your sport? n@au give me any examples?

Are there any other things that motivate
you to want to participate?

Describe what a typical ‘good training session’ What would a training session where you
looks like to you. feel good afterwards look like to you?

Can you describe the kind of thoughts and
feelings you experience after a
good training session?

Describe what a typical ‘good game/competitioNVhat would a game/competition where
looks like to you. you feel good afterwards look like to
you?

Can you describe the kind of thoughts and
feelings you experience after a good
game/competition?

What makes you not want to participate in yourCan you give me any examples?

sport?
Are there any other things that make you
not want to participate?

Describe what a typical ‘bad training session’” What would a training session where you
looks like to you. feel bad afterwards look like to you?

Can you describe the kind of thoughts and
feelings you experience after a bad
training session?

Describe what a typical ‘bad game/competition'What would a game/competition where
looks like to you. you feel bad afterwards look like to you?

Can you describe the kind of thoughts and
feelings you experience after a bad
game/competition?

What makes the difference between feeling
good/bad about your sport participation?

How do you think you got your ideas of Where or who do you think you got your
good/bad sport participation? ideas from?
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Both quantitative and qualitative research methwele employed.
Sport experiences differed considerably dependeon the subtype of perfectionism.
Novel insights were gained into the meaning of sfmrperfectionistic youths.

Coaches/peers appeared vital in shaping perfestioryouths’ sport experiences.



